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ABSTRACT  
 

This study examined the Individual Performance Commitment and Review Form (IPCRF) 

results of proficient teachers at Bislig City National High School during School Year 2024–

2025 as a basis for developing responsive and performance-aligned professional 

development initiatives. Anchored on the Results-Based Performance Management System 

(RPMS) and the Philippine Professional Standards for Teachers (PPST), the research 

employed a quantitative descriptive–evaluative design. The respondents consisted of 57 

proficient teachers selected through proportional sampling to ensure adequate 

representation across teaching assignments and years of service. Data were obtained from 

teachers’ accomplished IPCRF records and analyzed using descriptive statistics, including 

frequency distribution, mean, and standard deviation, while selected inferential analyses 

were utilized to determine variations in performance across demographic variables. 

 

Results revealed that teachers attained Outstanding performance ratings in the domains of 

Content Knowledge and Pedagogy and Learning Environment and Diversity of Learners, 

reflecting strong instructional competence, effective classroom management, and the 

ability to address learners’ diverse needs. Meanwhile, Very Satisfactory ratings were 

observed in Curriculum and Planning, Assessment and Reporting, Community Linkages 

and Professional Engagement, and Professional Growth and Development. These findings 

indicate areas where instructional practices, stakeholder collaboration, and sustained 

professional learning can be further strengthened. Identified development needs include 

the enhancement of inclusive and learner-centered instructional strategies, curriculum 

responsiveness, assessment practices, community engagement, and continuous 

professional development. 

 

The study affirms that while proficient teachers consistently demonstrate high levels of 

teaching effectiveness, a systematic analysis of IPCRF results is essential in identifying 

targeted professional development priorities. The findings provide empirical evidence to 

support the design of data-driven, context-specific professional development intervention 

plans that are aligned with teachers’ actual performance needs. Ultimately, the study 

contributes to strengthening school-based professional learning systems and promoting 

sustained instructional improvement. 

. 
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INTRODUCTION                                                           

Teachers play a vital role in shaping learners’ academic outcomes, making effective teacher performance appraisal 

essential for improving instructional quality and professional growth. In the Philippines, the Department of 

Education (DepEd) institutionalized the Results-Based Performance Management System (RPMS), with the 

Individual Performance Commitment and Review Form (IPCRF) as its primary evaluation tool, to strengthen 

teacher accountability and guide professional development (DepEd Order No. 2, s. 2015; DepEd, 2018). Beyond 

performance rating, the IPCRF is intended to identify teachers’ strengths and development needs and to serve as 

the basis for Individual Development Plans and school-based professional development initiatives. 

International literature emphasizes that teacher appraisal systems are most effective when used diagnostically and 

linked to sustained professional learning. Global reports and empirical studies highlight that performance 

evaluations must be aligned with targeted professional development, coaching, and feedback mechanisms to 

produce meaningful improvements in teaching practice (OECD, 2019; Darling-Hammond et al., 2017; Popova et 

al., 2022). Short-term or compliance-driven appraisal practices, when disconnected from performance data, have 

been shown to yield limited instructional impact. 

Regional evidence from Southeast Asia further supports this perspective. Studies indicate that while many 

education systems have adopted standards-based teacher evaluation frameworks, appraisal results are often 

underutilized for capacity-building and instructional improvement (SEAMEO INNOTECH, 2023; UNESCO, 

2023). Research from Indonesia, Malaysia, Singapore, and Thailand consistently shows that appraisal systems 

contribute more effectively to teacher growth when linked to structured feedback, coaching, and school-based 

professional learning communities (Tan & Neo, 2021; Ahmad Zaki et al., 2022). 

Within the Philippine context, several studies reveal a persistent gap between policy intent and practice. Although 

teachers frequently obtain “satisfactory” to “very satisfactory” IPCRF ratings, these results are not consistently 

translated into responsive professional development interventions due to limited technical assistance, inconsistent 

interpretation of indicators, and weak follow-through mechanisms (Burgos & Meer, 2021; Cruz, 2024; Cadag, 

2024). Similar patterns are evident in Mindanao and Caraga Region studies, where appraisal outcomes often reflect 

compliance rather than deep instructional mastery, underscoring the need for localized and data-driven 

professional development planning. 

Despite the systematic implementation of the IPCRF in the Schools Division Office of Bislig City, there is a lack 

of published school-level studies that comprehensively analyze IPCRF performance profiles and explicitly link 

appraisal results to professional development planning. In particular, no study has examined the IPCRF 

performance profile of proficient teachers at Bislig City National High School. Addressing this gap, the present 

study analyzes the IPCRF performance indicators of proficient teachers and proposes targeted, data-driven 

professional development interventions aligned with actual performance results, contributing localized empirical 

evidence to support evidence-informed teacher development practices. 

OBJECTIVES OF THE STUDY 

This study aimed to: 

1. Determine the IPCRF performance profile of proficient teachers in terms of the RPMS-PPST Key Result 

Areas. 

2. Identify the areas of strength and areas needing improvement based on IPCRF ratings. 

3. Propose professional development interventions based on the identified performance gaps. 

METHODS 

 

Research Design  
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This study employed a quantitative descriptive–evaluative research design to examine the IPCRF performance 

profile of proficient teachers and to determine its implications for professional development planning. The design 

was appropriate as it focused on analyzing existing appraisal data to identify performance levels, strengths, and 

development needs rather than establishing causal relationships. 

The descriptive component involved the computation of frequency, mean, and standard deviation to summarize 

teachers’ IPCRF ratings across the Key Result Areas of the RPMS-PPST. The evaluative component focused on 

interpreting these performance results to identify areas of strength and areas requiring improvement, which served 

as the basis for proposing data-driven professional development interventions. 

To further examine variations in performance, appropriate inferential statistical tests, such as t-tests and one-way 

analysis of variance (ANOVA), were employed to determine whether significant differences existed when teachers 

were grouped according to selected demographic variables. While the design does not establish causality, it 

provides a reliable basis for generating school-level recommendations grounded in actual performance data. 

 

Population and Sample 

The respondents of the study were the proficient teachers of Bislig City National High School for School Year 

2024–2025. The total population consisted of 66 teachers classified under the ranks Teacher I, Teacher II, and 

Teacher III, all of whom accomplished the Individual Performance Commitment and Review Form (IPCRF). 

Using Slovin’s formula with a 0.05 margin of error, a sample of 57 teachers was determined. Proportional 

allocation was applied to ensure fair representation across teacher ranks. The final sample included 12 Teacher I, 

12 Teacher II, and 33 Teacher III respondents. 

 

Table 1.Population and Sample Size Distribution of Respondents 

 

Position Population Sample Size 

Teacher I 14 12 

Teacher II 14 12 

Teacher III 38 33 

Total 66 57 

 

Research Instrumentation 

 

The primary research instrument used in this study was a researcher-developed Google Form questionnaire 

designed to collect quantitative data from the teacher-respondents. The instrument gathered information on 

teachers’ demographic characteristics and their Individual Performance Commitment and Review Form (IPCRF) 

ratings. 

The questionnaire consisted of three parts. The first part collected demographic and professional information such 

as teaching position, subject handled, and years in service. The second part covered IPCRF performance indicators 

aligned with the RPMS-PPST objectives for proficient teachers. The final part included an informed consent and 

data privacy statement to ensure voluntary participation and confidentiality of responses. 

 

Data Analysis  

The verified data were analyzed using appropriate statistical techniques to describe teachers’ demographic profiles 

and IPCRF performance across the RPMS-PPST Key Result Areas. Descriptive statistics such as frequency, 

percentage, mean, and standard deviation were used to summarize demographic variables and performance ratings. 

The results are presented in tables to clearly show teachers’ performance levels per objective and per Key Result 

Area. 

 



Vol-12 Issue-1 2026   IJARIIE-ISSN(O)-2395-4396 
 

27938 ijariie.com 152 

Mean scores were used to determine teachers’ performance levels, while standard deviations described the 

variability of responses. Weighted means were computed where applicable to generate composite KRA scores. 

Based on DepEd Order No. 2, s. 2015, The ratings were described as follows. 

 

Table 2. Rating Descriptions and Interpretations. 

 

Range of Means Description Interpretation 

4.500 – 5.000 Outstanding 
Far exceeds standards; exemplary and 

innovative performance. 

3.500 – 4.499 Very Satisfactory 
Above standard; high-quality and reliable 

performance 

2.500 – 3.499 Satisfactory Meets standards; acceptable and competent 

performance 
 

1.500 – 2.499 Unsatisfactory 
Below standards; needs improvement and 

supervision 

below 1.499 Poor 
Far below standards; critical deficiencies; 

needs intensive support 

 

RESULTS 
 

Table 3 . Mean IPCRF Ratings of Proficient Teachers in KRA 1 

Objective Performance Indicator Mean  Interpretation 

Obj. 1 

Applied knowledge of content within and across 

curriculum teaching areas  

(PPST 1.1.2) 

4.83  Outstanding 

Obj. 2 

Used research-based knowledge and principles of 

teaching and learning to enhance professional 

practice  

(PPST 1.2.2) 

4.60  Outstanding 

Obj. 3 

Ensure the positive use of ICT to facilitate the 

teaching and learning process  

(PPST 1.3.2) 

4.78  Outstanding 

Obj. 4 

Used a range of teaching strategies that enhance 

learner achievement in literacy and numeracy 

skills (PPST 1.4.2) 

4.78  Outstanding 

Obj. 5 Used effective verbal and non-verbal classroom 

communication strategies to support learner 

understanding, participation, engagement and 

achievement (PPST 1.7.2) 

4.73  Outstanding 

KRA 1  4.744  Outstanding  

 

Table 3 presents the mean IPCRF ratings of proficient teachers in Key Result Area (KRA) 1: Content Knowledge and 

Pedagogy. The overall mean of 4.744 indicates an Outstanding level of performance, reflecting strong mastery of subject 

content and effective pedagogical practices aligned with the PPST. Among the objectives, the highest mean was recorded 

in the application of content knowledge across curriculum areas (𝑥̄ = 4.83), followed by ICT integration and the use of 

varied teaching strategies (𝑥̄ = 4.78). Research-based instructional practices (𝑥̄ = 4.60) and effective classroom 

communication (𝑥̄ = 4.73) were likewise rated Outstanding. These results indicate that proficient teachers consistently 

demonstrate exemplary instructional competence in content knowledge and pedagogy. 

 

Table 4  Mean IPCRF Ratings of Proficient Teachers in KRA 2 

Objective Performance Indicator Mean Interpretation 

    

Obj. 6 Maintained learning environments that nurture and 

inspire learners to participate, cooperate and 

4.75 Outstanding 
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collaborate in continued learning (PPST 2.4.2) 

Obj. 7 Applied a range of successful strategies that maintain 

learning environments that motivate learners to work 

productively by assuming responsibility for their own 

learning 

4.78 Outstanding 

Obj. 8 Designed, adapted and implemented teaching 

strategies that are responsive to learners with 

disabilities, giftedness and talents 

4.43 Very 

Satisfactory 

Objective 

9 

Planned and delivered teaching strategies that are 

responsive to the special educational needs of learners 

in difficult circumstances, including: geographic 

isolation, chronic illness, displacement due to armed 

conflict , urban resettlement or disasters; child abuse 

and child labor practices. 

4.77 Outstanding 

KRA 2  4.682 Outstanding  

 

Table 4 presents the mean IPCRF ratings of proficient teachers in Key Result Area (KRA) 2: Learning 

Environment and Diversity of Learners. The overall mean of 4.682 indicates an Outstanding level of performance, 

reflecting teachers’ strong competence in creating inclusive and supportive learning environments. The highest 

mean was recorded in strategies promoting learner responsibility and engagement (𝑥̄ = 4.78), followed by 

maintaining nurturing and collaborative environments (𝑥̄ = 4.75) and responsiveness to learners in difficult 

circumstances (𝑥̄ = 4.77). Objective 8, which focuses on strategies for learners with disabilities, giftedness, and 

talents, obtained a relatively lower mean (𝑥̄ = 4.43, Very Satisfactory). While overall performance in KRA 2 is 

strong, the results indicate a need for targeted professional development in inclusive and differentiated instruction 

to address diverse learner needs. 

 

Table 5 Mean IPCRF Ratings of Proficient Teachers in KRA 3 

Objective Performance Indicator Mean Interpretation 

Obj. 10 Adapted and implemented learning programs that ensure 

relevance and responsiveness to the needs of all learners 

(PPST 4.3.2) 

4.48 Very 

Satisfactory 

    

KRA 3  4.48 
Very 

Satisfactory  

 

Table 5 presents the mean IPCRF ratings of proficient teachers in Key Result Area (KRA) 3: Curriculum 

and Planning and Assessment and Reporting. The overall mean of 4.48 indicates a Very Satisfactory level 

of performance, showing that teachers generally demonstrate competence in adapting and implementing 

responsive learning programs. Compared with KRA 1 and KRA 2, this area reflects a relatively lower 

performance level, indicating the need for further enhancement. The findings suggest that targeted 

professional development interventions, such as Learning Action Cells, curriculum mapping, and 

assessment-focused training, are necessary to strengthen curriculum planning and assessment practices. 

 

Table 6 Mean IPCRF Ratings of Proficient Teachers in KRA 4 

Objective Performance Indicator Mean Interpretation 

Obj. 11 Maintained learning environments that are responsive 

to community contexts 

 (PPST 6.1.2) 

4.39 Very 

Satisfactory 

Obj. 12 Reviewed regularly personal teaching practice using 

existing laws and regulations that apply to the 

teaching profession and the responsibilities specified 

4.32 Very 

Satisfactory 
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in the CODE of Ethics for Professional Teachers 

(PPST 6.3.2) 

Obj. 13 Complied with and implemented school policies and 

procedures consistently to foster harmonious 

relationships with learners, parents and other 

stakeholders (PPST 6.4.2) 

4.16 Very 

Satisfactory 

KRA 4  4.287 
Very 

Satisfactory  

 

Table 6 presents the mean IPCRF ratings of proficient teachers in Key Result Area (KRA) 4: Community Linkages 

and Professional Engagement. The overall mean of 4.287 indicates a Very Satisfactory level of performance; 

however, this is the lowest among the KRAs, suggesting the need for focused support. The highest mean was 

recorded in responsiveness to community contexts (𝑥̄ = 4.39), followed by professional reflection and adherence 

to ethical standards (𝑥 ̄ = 4.32). The lowest mean was observed in compliance with school policies and stakeholder 

engagement (𝑥̄ = 4.16). While teachers demonstrate acceptable professional engagement, the results indicate the 

need for structured interventions such as mentoring, policy-oriented Learning Action Cells, and stakeholder 

engagement programs to strengthen this domain. 

 

Table7  Mean IPCRF Ratings of Proficient Teachers in KRA 5 

 

Objective Performance Indicator Mean Interpretation 

Obj. 14 Adopted practices that uphold the 

dignity of teaching as a profession 

by exhibiting qualities such as 

caring attitude, respect and integrity 

(PPST 7.2.2) 

4.32 Very Satisfactory 

KRA 5  4.32 
Very 

Satisfactory 

 

Table 7 presents the mean IPCRF ratings of proficient teachers in Key Result Area (KRA) 5: Personal Growth and 

Professional Development. The overall mean of 4.32 indicates a Very Satisfactory level of performance, reflecting 

teachers’ adherence to professional values and ethical standards. However, similar to KRA 3 and KRA 4, this domain 

shows a comparatively lower performance level than the instructional KRAs. The results suggest the need for 

strengthened professional growth initiatives, including mentoring, reflective Learning Action Cells, and values-

oriented professional development activities to sustain professionalism and continuous learning. 

 

Areas of Strength and Areas Needing Improvement 

The IPCRF results indicate that proficient teachers at Bislig City National High School demonstrate strong 

instructional competence, particularly in Content Knowledge and Pedagogy (KRA 1) and Learning Environment 

and Diversity of Learners (KRA 2). KRA 1 obtained an overall mean of 4.744 (Outstanding), reflecting teachers’ 

mastery of subject content, effective pedagogical practices, ICT integration, and use of varied instructional 

strategies. Similarly, KRA 2 recorded an overall mean of 4.682 (Outstanding), indicating strong classroom 

management, learner engagement, and responsiveness to diverse learning needs, including learners in difficult 

circumstances. 

Despite these strengths, several areas were identified for improvement. Inclusive education for learners with 

disabilities, giftedness, and talents (KRA 2 – Objective 8) obtained a relatively lower mean (4.43, Very 

Satisfactory), suggesting the need for enhanced differentiated and inclusive instructional strategies. Curriculum 

and Planning and Assessment (KRA 3) also recorded a Very Satisfactory rating (𝑥̄ = 4.48), indicating challenges 

in consistently adapting learning programs and assessment practices to diverse learner contexts. Furthermore, 

Community Linkages and Professional Engagement (KRA 4) registered the lowest overall mean (𝑥̄ = 4.287), while 

Personal Growth and Professional Development (KRA 5) obtained a Very Satisfactory rating (𝑥̄ = 4.32), 

suggesting the need to strengthen stakeholder engagement, reflective practice, and sustained professional learning. 
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Overall, while proficient teachers exhibit strong instructional performance, the findings highlight the need for 

targeted professional development interventions focusing on inclusive education, curriculum responsiveness, 

community engagement, and continuous professional growth. 

 

Proposed Interventions Based on the Findings 

Based on the identified strengths and areas for improvement, the study proposes school-based professional 

development interventions such as Learning Action Cells, mentoring, coaching, and targeted training programs. 

These interventions aim to address the specific performance gaps identified in the IPCRF results while sustaining 

areas of strength through collaborative and data-driven professional learning initiatives. 

 

 

CONCLUSION  

Based on the findings of the study and supported by related literature, the following conclusions were drawn: 

Proficient teachers at Bislig City National High School exhibit high levels of competence in content knowledge 

and pedagogy, consistent with research identifying pedagogical expertise as a key determinant of effective 

teaching (DepEd, 2017; Darling-Hammond et al., 2017). 

Teachers are effective in creating positive and learner-centered classroom environments; however, inclusive 

education practices require further enhancement, echoing global and local findings on the need for specialized 

training in addressing learner diversity (UNESCO, 2023; Satur et al., 2024). 

Curriculum planning and assessment practices are adequate but not maximized, indicating the need for continued 

professional support to ensure curriculum relevance and responsiveness (Guskey, 2002; Cruz, 2024). 

Community linkages and professional engagement are relatively weaker areas, suggesting that structured systems 

and leadership support are necessary to strengthen stakeholder collaboration and professional accountability 

(Burgos & Meer, 2021; Darling-Hammond et al., 2020). 

Personal growth and professional development are present but require more sustained and institutionalized 

professional learning mechanisms, reinforcing the view that teacher professionalism is a continuous developmental 

process (Schön, 1983; Guskey, 2002). 

The IPCRF proves to be a valuable tool for evidence-based professional development planning, supporting 

findings from previous studies that highlight its role in identifying strengths and performance gaps (Cadag, 2024; 

Ammasi, 2024). 
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