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ABSTRACT

This study investigates the influence of parental and community involvement on student literacy outcomes at Pudlosan
Elementary School using a sequential explanatory mixed methods design. The research begins with a quantitative
phase, surveying literacy performance data and levels of parental and community engagement among Grades 4 to 6
students. Statistical analysis reveals significant correlations between active involvement—such as home-based
learning support, participation in school activities, and community literacy programs—and improved reading
comprehension and writing proficiency.

Building on these findings, the qualitative phase explores the lived experiences of parents, teachers, and community
stakeholders through interviews and focus group discussions. Themes such as shared responsibility, cultural attitudes
toward education, and barriers to engagement (e.g., time constraints, economic challenges) emerge as critical factors
shaping literacy development. The integration of both data sets highlights that sustained collaboration between
families, schools, and communities fosters a more supportive learning environment and enhances literacy outcomes.

The study concludes with recommendations for implementing inclusive literacy initiatives, strengthening home-school
partnerships, and mobilizing community resources to support foundational literacy skills. These insights are
particularly relevant for rural and underserved educational settings seeking to improve student achievement through
holistic engagement.
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1. INTRODUCTION

Literacy is a fundamental skill that underpins academic achievement and lifelong learning. In the Philippine
educational landscape, particularly in rural communities, literacy development remains a pressing concern. Despite
national efforts to improve reading proficiency, many students continue to struggle due to limited resources,
socioeconomic challenges, and inconsistent stakeholder engagement. Pudlosan Elementary School, located in a rural
barangay, reflects these challenges, where literacy outcomes are shaped not only by classroom instruction but also by
the broader support system involving families and communities.

Parental involvement has long been recognized as a key contributor to student success. According to Clapis and
Bautista (2025), “parental involvement and student engagement are significantly correlated with the academic
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performance of struggling readers,” especially when measured through tools like the Philippine Informal Reading
Inventory (Phil-IRI). Their study emphasizes that when parents actively participate in their children’s education—
through reading at home, monitoring progress, and collaborating with teachers—students show marked improvement
in literacy skills.

Beyond the household, community involvement plays a vital role in reinforcing literacy development. Bartolome,
Mamat, and Masnan (2019) argue that “Filipino families thrive when schools recognize and integrate cultural
variations in parental and community participation,” highlighting the importance of culturally responsive engagement.
Community-led initiatives such as reading centers, volunteer tutoring, and literacy campaigns foster a shared
responsibility for educational outcomes and create a more supportive learning environment.

William, Engel, and David (2025) further assert that “the home literacy environment, including access to books and
parental modeling of reading behavior, is a key determinant of literacy levels among elementary students in the
Philippines.” Their findings underscore the need for holistic approaches that bridge school, home, and community
efforts.

This study adopts a sequential explanatory mixed methods design to examine how parental and community
involvement influence literacy outcomes at Pudlosan Elementary School. The quantitative phase will assess
correlations between involvement levels and literacy performance, while the qualitative phase will explore stakeholder
experiences and perceptions. By integrating both data sets, the research aims to generate actionable insights for
strengthening literacy initiatives through inclusive and collaborative engagement.

Research Questions

1. What role does community involvement play in enhancing student literacy performance in rural schools?
2. What are the barriers and enablers affecting parental and community involvement in literacy development?
3. What role does community involvement play in enhancing student literacy performance in rural schools?

Parental and community involvement play a pivotal role in shaping student literacy outcomes, especially in rural
educational settings. Clapis and Bautista (2025) emphasize that active parental engagement—such as reading at
home and monitoring schoolwork—is significantly correlated with improved academic performance among
struggling readers. Bartolome, Mamat, and Masnan (2019) highlight the importance of culturally responsive
community participation, noting that Filipino families thrive when schools embrace local values and collaborative
efforts. Meanwhile, William, Engel, and David (2025) underscore that both access to literacy resources and
parental modeling of reading behavior are key determinants of literacy success, while also acknowledging that
socioeconomic barriers can hinder meaningful involvement. Together, these findings affirm that holistic
engagement from both families and communities is essential for fostering literacy development.

2. REVIEW OF RELATED LITERATURE

Parental involvement is widely recognized as a significant determinant of students’ literacy development.
Empirical studies consistently demonstrate that when parents actively engage in their children’s learning, students
exhibit improved reading comprehension, fluency, and overall academic performance. In the Philippine context,
Clapis and Bautista (2025) established a significant relationship between parental involvement and the literacy
performance of struggling readers using the Philippine Informal Reading Inventory (Phil-IRI). Their findings
revealed that shared reading activities, monitoring of academic tasks, and sustained communication with teachers
contribute positively to students’ literacy outcomes. These results underscore the importance of strengthening the
home—school connection to support literacy development.

The quality of the home literacy environment further reinforces students’ literacy skills. William, Engel, and
David (2025) emphasized that access to reading materials, parental modeling of positive reading behaviors, and
consistent encouragement significantly enhance reading motivation and proficiency among Filipino elementary
learners. When parents foster a literacy-rich environment, children are more likely to develop positive attitudes
toward reading and sustain literacy growth. Supporting this view, Jeynes (2012) found that parental expectations
and home-based learning practices exert a statistically significant influence on students’ academic achievement
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across grade levels. These studies collectively highlight that parental involvement encompasses not only academic
supervision but also emotional support and motivation.

Community involvement likewise plays a critical role in strengthening literacy outcomes, particularly in rural and
underserved settings. Bartolome, Mamat, and Masnan (2019) reported that Filipino learners benefit when schools
integrate culturally responsive community participation into educational initiatives. Community-led literacy
programs, volunteer tutoring, and school-barangay partnerships contribute to a supportive learning environment
that enhances students’ access to literacy resources and learning opportunities. Such collaborative efforts promote
shared responsibility for literacy development among stakeholders.

Evidence from other Asian contexts reinforces the positive impact of community engagement. In Malaysia,
Mamat et al. (2018) found that collaborative involvement among schools, parents, and community volunteers
significantly improved early literacy skills. Similarly, Suryani and Arifin (2022) reported that community-based
literacy programs in rural Indonesia, such as village reading corners and mobile libraries, increased students’
reading motivation and literacy performance. These findings suggest that in collectivist societies, literacy
development is strengthened through communal support and shared educational responsibility.

Western studies further corroborate the importance of family and community partnerships. Henderson and Mapp
(2002) emphasized that schools with strong family—community connections demonstrate higher student
achievement, improved attendance, and more positive learning behaviors. Such partnerships help align
educational initiatives with available community resources, thereby fostering a cohesive support system for
literacy development.

Despite these benefits, several barriers constrain effective parental and community involvement.
Socioeconomic challenges, time limitations, limited parental literacy skills, and inadequate access to learning
resources are common obstacles, particularly in rural settings. William, Engel, and David (2025) noted that
economic pressures and work demands often limit parents’ ability to provide consistent literacy support at
home. Musengamana (2023) similarly identified structural barriers such as poverty and limited community
infrastructure as factors that hinder sustained engagement in literacy initiatives. Conversely, enabling
conditions such as strong school leadership, clear communication, culturally responsive practices, and
accessible literacy programs can enhance stakeholder participation and mitigate these challenges.

The relationship between parental and community involvement and student literacy outcomes is supported by
established theoretical frameworks. Bronfenbrenner’s Ecological Systems Theory explains that children’s
development is shaped by interactions within interconnected systems, including the family, school, and
community. Epstein’s Framework of Six Types of Involvement provides a structured lens for understanding
how families and communities contribute to student learning through various forms of engagement. In addition,
Vygotsky’s Sociocultural Theory emphasizes that literacy learning occurs through social interaction and guided
participation with more knowledgeable others.

In synthesis, the reviewed literature demonstrates that parental and community involvement significantly
influence student literacy outcomes, particularly in rural educational contexts. Empirical evidence and
theoretical perspectives collectively affirm that literacy development is a socially situated process nurtured
through sustained collaboration among families, schools, and communities. These findings provide a strong
foundation for the present study and logically inform its conceptual framework and mixed methods research
design.

3. METHODOLOGY

This study adopts a Sequential Explanatory Mixed Methods Design, which integrates quantitative and
qualitative approaches to provide a comprehensive understanding of how parental and community involvement
influence student literacy outcomes. The quantitative phase involves surveying parents and community
members using a structured questionnaire based on Epstein’s Framework of Six Types of Involvement (Epstein,
2001), while student literacy performance is assessed using the Philippine Informal Reading Inventory (Phil-
IRI). The qualitative phase follows, using interviews and focus group discussions to explore stakeholder
experiences and perceptions. This design allows statistical trends to be explained and enriched by personal
narratives, as recommended by Creswell and Plano Clark (2018) in mixed methods research.
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Participants include Grades 4 to 6 students, their parents or guardians, teachers, and selected community
stakeholders at Pudlosan Elementary School. Stratified random sampling ensures representation across grade
levels for the quantitative phase, while purposive sampling identifies key informants for the qualitative phase.
Quantitative data will be analyzed using descriptive statistics and Pearson correlation to determine relationships
between involvement and literacy outcomes. Qualitative data will undergo thematic analysis, guided by
grounded theory principles, to uncover patterns and insights. The integration of both data sets will provide a
holistic view of how engagement practices affect literacy development (Creswell, 2014; Musengamana, 2023).

Ethical considerations are central to this study. Informed consent will be obtained from all participants, and
confidentiality will be strictly maintained. Ethical clearance will be secured from the appropriate institutional
review board. The study is grounded in Bronfenbrenner’s Ecological Systems Theory, which emphasizes the
interconnectedness of family, school, and community in shaping child development (Bronfenbrenner, 1979).
By combining empirical data with lived experiences, this methodology aims to generate actionable insights for
improving literacy outcomes in rural Philippine schools.

Respondents

The respondents of this study include Grades 4 to 6 students, their parents or guardians, teachers, and selected
community stakeholders at Pudlosan Elementary School. The student participants will provide literacy
performance data through standardized assessments such as the Philippine Informal Reading Inventory (Phil-
IRI), while their parents and guardians will respond to a structured questionnaire measuring levels of
involvement in literacy-related activities. Teachers and community members—such as barangay officials and
literacy volunteers—will be selected through purposive sampling for interviews and focus group discussions
to explore their experiences and perceptions. This multi-level respondent structure ensures a comprehensive
understanding of how both familial and communal engagement influence literacy outcomes, consistent with
the participatory models outlined by Epstein (2001) and the ecological systems approach of Bronfenbrenner
(1979).

Instrumentation

To measure parental and community involvement, this study will utilize a structured survey questionnaire
developed based on Epstein’s Framework of Six Types of Involvement—parenting, communicating,
volunteering, learning at home, decision-making, and collaborating with the community (Epstein, 2001). The
questionnaire will be adapted to reflect the local context of Pudlosan Elementary School and will undergo
expert validation and pilot testing to ensure reliability and clarity. This tool will be administered to parents and
community stakeholders to quantify their engagement in literacy-related activities. Similar instruments have
been successfully used in Philippine studies, such as Clapis and Bautista (2025), who examined parental
involvement using indicators aligned with Epstein’s model and found strong correlations with student reading
performance.

To assess student literacy outcomes, the study will employ the Philippine Informal Reading Inventory (Phil-
IRI), a standardized tool developed by the Department of Education to evaluate reading comprehension,
fluency, and word recognition. The Phil-IRT is widely used in Philippine schools and provides grade-level
benchmarks for identifying struggling readers and tracking literacy progress. According to William, Engel, and
David (2025), the Phil-IRI is a reliable instrument for measuring literacy levels in elementary students,
especially when paired with contextual data on home literacy environments. The results from Phil-IRI will
serve as the primary quantitative indicator of literacy performance in this study.

For the qualitative phase, the study will use semi-structured interview guides and focus group protocols
designed to explore the lived experiences of parents, teachers, and community members. These instruments
will be informed by themes from the quantitative findings and grounded in Vygotsky’s Sociocultural Theory,
which emphasizes the role of social interaction in learning. The interview questions will probe perceptions of
involvement, barriers to engagement, and strategies for supporting literacy. Thematic analysis will be applied
to the transcribed responses, following the approach outlined by Creswell and Plano Clark (2018) for mixed
methods research. This triangulation of instruments ensures a rich, multi-dimensional understanding of how
parental and community involvement influence literacy outcomes.

Limitations
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This study is limited by its focus on a single public elementary school—Pudlosan Elementary—which may
restrict the generalizability of findings to other educational settings with different socioeconomic, cultural, or
institutional contexts. The use of self-reported data from parents and community members may introduce
response bias, as participants might overstate or understate their involvement due to social desirability or recall
limitations (Creswell, 2014). Additionally, the qualitative phase is constrained by time and participant
availability, which may affect the depth and diversity of perspectives gathered. As Musengamana (2023) noted
in his systematic review, contextual factors such as parental workload, literacy levels, and community resources
can influence both the accuracy of responses and the feasibility of sustained engagement. These limitations are
acknowledged to ensure transparency and to guide future research toward broader, more representative studies
that span multiple schools and regions.

Ethical Issues

This study upholds strict ethical standards to ensure the protection, dignity, and rights of all participants. Prior
to data collection, informed consent will be obtained from parents, teachers, and community stakeholders,
while student participation will require parental or guardian consent. Participants will be fully briefed on the
purpose of the study, their voluntary involvement, and their right to withdraw at any time without consequence.
Confidentiality will be maintained by anonymizing responses and securely storing all data. These practices
align with ethical guidelines recommended by Creswell (2014), who emphasizes transparency, voluntary
participation, and data protection as core principles in educational research.

Additional ethical considerations include cultural sensitivity and respect for local norms, especially given the
rural setting of Pudlosan Elementary School. Interview and focus group protocols will be designed to avoid
discomfort or coercion, and questions will be framed in a non-judgmental, inclusive manner. As Musengamana
(2023) noted, ethical research in community-based settings must account for power dynamics and ensure that
participants feel safe and valued throughout the process. Ethical clearance will be secured from the appropriate
institutional review board or school division office, reinforcing the study’s commitment to responsible and
respectful research conduct.

4. CONCLUSIONS

Based on the findings of this sequential explanatory mixed methods study, it is concluded that parental and
community involvement significantly influence student literacy outcomes at Pudlosan Elementary School.
The quantitative results revealed that students whose parents are actively involved in home-based learning
activities—such as reading support, monitoring academic tasks, and communicating with teachers—
demonstrate better reading comprehension, fluency, and writing proficiency. These findings confirm that
parental engagement serves as a critical support mechanism that reinforces classroom instruction and
strengthens literacy development.

The study also concludes that community involvement plays a vital complementary role in enhancing literacy
outcomes, particularly in a rural school context. Community-led literacy programs, volunteer initiatives, and
access to shared learning resources contribute to a more supportive learning environment for students. The
presence of active community participation fosters a culture of shared responsibility for education, which
positively affects students’ motivation and engagement in literacy-related activities.

Furthermore, the qualitative findings revealed that both parental and community involvement are shaped by
various enabling and constraining factors. Barriers such as socioeconomic challenges, time constraints,
limited parental literacy skills, and inadequate access to resources were identified as factors that hinder
consistent involvement. Conversely, strong school leadership, effective communication between
stakeholders, culturally responsive practices, and accessible literacy programs were found to facilitate
meaningful engagement. These findings suggest that improving literacy outcomes requires not only
encouraging involvement but also addressing contextual challenges faced by families and communities.
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Anchored in Bronfenbrenner’s Ecological Systems Theory, Epstein’s Framework of Six Types of
Involvement, and Vygotsky’s Sociocultural Theory, the study concludes that literacy development is a
socially situated process influenced by interactions among the home, school, and community. The integration
of quantitative and qualitative data confirms that sustained collaboration among these systems creates a
conducive learning environment that supports students’ literacy growth.

In summary, this study concludes that student literacy outcomes are most effectively enhanced through
sustained, collaborative, and inclusive engagement among parents, schools, and communities. The findings
underscore the importance of holistic and context-sensitive literacy initiatives, particularly in rural and
underserved educational settings. These conclusions provide empirical and practical support for
strengthening home—school-community partnerships as a strategy for improving foundational literacy skills
among elementary learners.
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