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ABSTRACT 

 

This literature review explores the complex landscape of flexible learning modalities tailored to meet the needs of 

working students. It examines the integration of Adult Learning Theory, Transactional Distance Theory, and Social 

Cognitive Theory, alongside contextual considerations. Adult Learning Theory emphasizes self-directed learning and 

real-life experiences, enhancing working students' satisfaction and success in higher education. Transactional 

Distance Theory illuminates the psychological dynamics between instructors and learners, essential for creating 

inclusive learning environments. Social Cognitive Theory underscores the role of observational learning, self-efficacy, 

and motivation in shaping working students' learning journey. The review also highlights contextual factors such as 

employment nature and work schedules, crucial for understanding and addressing the unique challenges faced by 

working students. Exploring diverse flexible learning modalities provides insights into opportunities and challenges, 

requiring collaboration and innovation in their design and implementation. Recommendations include investing in 

technological infrastructure, providing professional development for educators, and fostering a supportive online 

community. Ultimately, this holistic approach is essential for maximizing the potential of flexible learning modalities 

and ensuring the satisfaction and success of working students in higher education. 
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INTRODUCTION 

 

 Flexible learning modalities have gained prominence in higher education as institutions seek to accommodate 

the diverse needs of students while leveraging advancements in technology. These modalities encompass various 

approaches, including online courses, hybrid programs, asynchronous learning, and competency-based education, 

providing students with greater flexibility in how, when, and where they engage with course materials (Bernardo, 

2020). The flexibility offered by these modalities is particularly beneficial for working students, who often juggle 

employment, family responsibilities, and other commitments alongside their academic pursuits (Sebullen, 2023).  

 The incorporation of contemporary learning concepts and technological advancements have led educators to 

investigate alternate approaches for providing instruction and information (Onyema & Daniil, 2017; Binkley, et al., 

2012). Higher education institutions have adopted flexible learning modalities as a result of this change. In order to 

increase access to higher education, flexible learning refers to a variety of pedagogical strategies that provide 

flexibility in the timing, place, and mode of instruction (Vijapur, et al., 2021; Vlaschopoulos & Makri, 2019; Medina, 

2018). Terms like blended learning and online or e-learning are frequently used interchangeably. In this context, 

flexibility may refer to both logistical issues, like the timing, location, and tempo of learning activities, as well as 

pedagogical issues, such the application of teaching strategies, evaluation, interaction, and instructional media (Huang, 

et al., 2020). 
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 Additionally, it might involve utilizing a range of technologies that don't restrict learning to the conventional 

face-to-face format (Rapanta, et al., 2020). The most popular ways or kinds of flexible learning are online and blended 

learning, which essentially explain how learning information is supplied to students (Castro, 2019; Boelens, Voe & 

De Wever, 2018). Thus, the transmission of learning information through an online delivery system or application 

requiring internet connectivity enables students to acquire new skills and knowledge through online learning (Aghajani 

& Adloo, 2018; O'Doherty, et al., 2018). Both synchronous and asynchronous online learning are possible. In 

asynchronous online learning, students get learning materials that they may access at any time, whereas in synchronous 

online learning, students produce and consume learning materials simultaneously (Madathil, et. al., 2017). In contrast, 

blended learning combines online instruction with in-person meetings between professors and students on a periodic 

basis (Zhou & Chua, 2016). Moreover, working students comprise a significant proportion of the college 

population, contributing to the diversity and dynamism of campus communities (Davis & Finelli, 2017). However, 

they face distinct challenges that can impact their academic success and overall well-being. Balancing work and 

academic responsibilities require strong time management skills, discipline, and resilience. Moreover, working 

students may experience financial stress, fatigue, and feelings of isolation due to their dual roles as employees and 

students (Kang & Luo, 2020). These challenges underscore the importance of providing support structures and 

educational opportunities that are responsive to the needs of working students. 

 

 Flexible learning involves a shift from a traditional teacher-centered approach to learning into a more student-

centered and technology-based approach (Kieran & Anderson, 2019). Learners are more autonomous and are given 

more control and responsibility over their learning. This allows the learner to follow his/her own pace making learning 

more personalized (Byrd, 2017). This also encourages learners to be more engaged in the teaching-learning process 

(Ichim, Dan & Sava, 2017). One of the most important benefits of flexible learning is that it makes education more 

accessible to learners (Veltsianos & Houlden, 2019; Valtonen, et. al., 2020). This may be employed in circumstances 

where traditional face-to-face learning is not possible or is limited. Moreover, flexible learning has also been found to 

promote quality of education received by students (Jackson, 2019; Benade, 2019); and it increases teachers’ self-

efficacy and competence (Chawinga & Zozie, 2016). 

 

 In the study of Zhou and Chen (2021), students are improving their ability to practice social skills and 

gradually determine their future professional path, all while gaining some academic freedom through flexible learning 

and by taking part-time jobs. However, exceeding work hours reduces study time and induces fatigue, undermining 

academic focus. According to Ali (2017) Students with study plans adeptly manage work-study balance. However, in 

college, students attribute absenteeism and reduced concentration in class to fatigue from part-time employment, 

achieving top honors remains uncommon. (Wadood, 2018). Significantly, according to Nga (2020), some roles, such 

as late shifts or sales jobs, pose safety risks. Digital technology enables students to study while working. However, 

the lack of regulation and oversight may negatively impact academic performance. Additionally, the type of 

employment undertaken by students can impact their academic performance, with those engaged in full-time work 

often facing greater challenges than their part-time counterparts (Seaman, Allen, & Seaman, 2018). 

 

 Consequently, the integration of flexible learning modalities presents an opportunity to address some of the 

barriers faced by working students and enhance their educational experiences (Reyes et. al, 2021). By providing 

greater flexibility in scheduling, course delivery, and engagement opportunities, these modalities can empower 

working students to pursue their academic goals while accommodating their work and personal responsibilities 

(Yilmaz, 2017). Furthermore, flexible learning modalities can facilitate personalized learning experiences, allowing 

students to progress at their own pace and focus on areas of interest or need (Pastor, 2020). Despite the potential 

benefits of flexible learning modalities, there is a need for empirical research to understand their impact on the 

academic outcomes of working students (Halverson and Graham, 2019). While existing studies have examined the 

relationship between employment status and academic performance, few have specifically focused on the experiences 

of working students in flexible learning environments. Moreover, the effectiveness of flexible learning modalities may 

vary depending on factors such as student demographics, program structure, and institutional support systems (Hall, 

2017). 

 

 By conducting a systematic investigation into the experiences of working students in flexible learning 

modalities, this literature review aims to generate insights that can inform institutional policies, program development, 

and support services. Specifically, the study seeks to explore the challenges faced by working students, the strategies 

they employ to balance work and academic responsibilities, and the perceived impact of flexible learning modalities 

on their academic success and overall well-being. Additionally, the study will examine how factors such as 
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employment status, course load, and support systems influence the experiences of working students in flexible learning 

environments. 

 

 Overall, this research contributes to the growing body of literature on flexible learning modalities and 

working students, shedding light on effective practices for supporting the educational aspirations of this diverse and 

resilient population. The findings of this literature review will be important because may serve as scientific ground 

for the stakeholders, curriculum planners and designers in curricular programs assessment and evaluation. This 

literature review also aims to provide information on how the stakeholders help in the conduct of the flexible learning 

to survive the private schools’ plot twist that since there is a free tertiary education act which is Republic Act 10931, 

otherwise known as the Universal Access to Quality Tertiary Education Act (Bernardo, 2020). Finally, it will be 

beneficial to the school because it can add to the growing researches regarding the level of learners’ learning 

satisfaction, degree of seriousness of challenges met of learners in the flexible learning modality/ From there, 

educational planners are encouraged to further conduct researches of similar nature but with broader depth and breadth. 

 

REVIEW OF RELATED LITERATURES 

 

 The development of flexible learning modality, brought about by new technologies, computer scientists’ 

contributions to the field of education, and the idea that education is a lifelong process, presents a significant challenge 

for educational institutions in terms of how to integrate these technologies into teaching and learning experiences as 

an advantage both for the learners and the school community. 

 

Adult Learning Theory 

 This literature review delves into the principles of adult learning theory, which Emphasizes self-directed 

learning and the relevance of learning experiences to real-life situations, we can understand how flexible learning 

modalities cater to the unique needs and schedules of working students (Dziuban et. al, 2015). Flexible learning 

modalities, rooted in principles of adult learning theory, significantly enhance the satisfaction of working college 

students by providing avenues for self-directed learning, immediate application of knowledge to real-life scenarios, 

accommodation of diverse learning styles, and support for maintaining a healthy work-life balance (Harerimana & 

Mtshali, 2018). By granting students autonomy over their education, offering relevant learning experiences, adapting 

to individual preferences, and providing necessary support structures, these modalities empower working students to 

pursue their academic and professional goals effectively while managing their personal commitments. Overall, flexible 

learning modalities cater to the unique needs and schedules of working students, ultimately fostering higher levels of 

satisfaction and success in their college endeavors (Byrd, 2017; Sebullen, 2023 and Blayone, 2018). 

 

Transactional Distance Theory 

 

 Understanding the psychological and communication space between instructors and learners in distance 

education is crucial for optimizing the effectiveness of flexible learning modalities, particularly for working students 

(Benande, 2019). This theory sheds light on how various modes of flexible learning, such as asynchronous online 

lectures, interactive discussion forums, virtual office hours, and multimedia resources, can impact the interaction and 

engagement levels of working students (Al-Furaih, 2020). By recognizing the unique needs and constraints of working 

students, instructors can tailor their communication strategies and instructional design to foster meaningful 

interactions and maintain high levels of engagement. For instance, providing regular feedback, facilitating peer 

collaboration, and incorporating real-world examples into course materials can enhance the relevance and applicability 

of learning experiences, thereby increasing satisfaction among working students (Castro, 2019). Additionally, utilizing 

technology-enabled communication tools, such as video conferencing and instant messaging, can bridge the distance 

between instructors and learners, fostering a sense of connectedness and support in the online learning environment 

(Geng et. al, 2019). Ultimately, by leveraging insights from this theory, educators can create inclusive and engaging 

learning environments that cater to the diverse needs of working college students, leading to greater satisfaction and 

academic success (Zhou and Chua, 2016). 

 

Social Cognitive Theory 

 According to Bandura's social cognitive theory (1986) as cited by Rapanta et. al (2021), observational 

learning, self-efficacy, and motivation intricately shape the learning journey, particularly in flexible learning contexts, 

significantly impacting the satisfaction and overall success of working students. Observational learning suggests that 

individuals acquire new skills by observing others, allowing working students in flexible learning environments to 
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benefit from observing peers managing time and online resources, thereby enhancing their confidence and motivation 

to engage deeply with course materials (Sáiz-Manzanares et. al, 2020). Self-efficacy, the belief in one's ability to 

accomplish tasks, is crucial; working students who perceive themselves as capable learners are more likely to persist 

and actively participate, with confidence nurtured through positive feedback and successful experiences in managing 

workload and mastering content (Tran et. al. 2020).  

 

 Moreover, motivation acts as a driving force behind engagement and commitment, particularly for 

intrinsically motivated working students, while a supportive learning environment further bolsters their motivation 

(Vijapur et. al, 2021). Considering these principles, the combination of observational learning, self-efficacy, and 

motivation significantly contributes to working students' satisfaction with flexible learning modalities, reinforced by 

the perceived relevance of course materials and the adaptability of online formats to their schedules. Leveraging these 

psychological principles, educators and institutions can effectively enhance working students' satisfaction and success 

in flexible learning environments (Xie et. al, 2020). 

 

Contextual Factors 

 

 Contextual factors, such as the nature of students' employment, their work schedules, and extracurricular 

commitments, play a crucial role in shaping the satisfaction, challenges, and strategies of working students in flexible 

learning environments (Kintu, Zhu & Kagambe, 2017). For instance, the type of work students is involved in may 

vary widely, from part-time jobs to full-time careers, each with its own demands and time constraints. Similarly, their 

work schedules may fluctuate, making it challenging to allocate consistent time for studying and coursework. 

Moreover, other commitments outside of academia, such as family responsibilities or community involvement, further 

add to their time management complexities (Lasfeto, 2020). These contextual factors can influence working students' 

satisfaction with flexible learning, as they may struggle to balance competing priorities and find time for academic 

pursuits.  

 

 Additionally, challenges such as fatigue from work or feeling overwhelmed by multiple responsibilities can 

impact their ability to engage effectively with online coursework (Kieran & Anderson, 2019). To navigate these 

challenges, working students may employ various strategies, such as setting clear boundaries between work and study 

time, utilizing online resources for flexible learning, seeking support from peers and instructors, and prioritizing tasks 

based on urgency and importance. By understanding and addressing these contextual factors, educators and institutions 

can better support the satisfaction and success of working students in flexible learning environments (Jackson, 2019). 

 

Flexible Learning Modalities 

 

 Flexible learning modalities encompass various approaches, including online courses, hybrid programs, 

evening classes, asynchronous learning, and flipped classrooms. Each modality provides distinct levels of flexibility 

regarding the timing, location, and pace of learning, catering to the diverse needs of working students (Guan & 

Benavides, 2020). For instance, online courses allow students to access materials and engage in discussions remotely, 

enabling flexibility around work schedules and geographical constraints. Hybrid programs combine online and in-

person components, offering a balance between flexibility and face-to-face interaction (Abdous, 2019). Evening 

classes accommodate students who work during the day, providing opportunities for learning outside of traditional 

working hours. Asynchronous learning allows students to access course materials and complete assignments at their 

own pace, accommodating varying work schedules and personal commitments (Sebullen, 2023).  

 

Student Engagement 

 

 This is the degree of involvement, interaction, and enthusiasm that working students exhibit towards their 

learning activities. It can be influenced by factors such as the design of the learning materials, the quality of instructor-

student and peer-to-peer interactions, and the level of support provided (Trans et. al 2020). Significantly, flipped 

classrooms invert the traditional lecture and homework model, allowing students to engage with instructional materials 

outside of class time and use class sessions for interactive activities and discussions, providing flexibility in learning 

approaches (Bernardo, 2020). These diverse modalities present both opportunities and challenges for working 

students. While they offer flexibility in balancing work and academic responsibilities, they may also pose challenges 

in terms of time management, access to resources, and maintaining motivation. Working students may employ various 

strategies to navigate these challenges, such as setting clear goals, establishing routines, seeking support from peers 
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and instructors, and utilizing time management tools (Sáiz-Manzanares et. al, 2020). By understanding the unique 

contextual factors and utilizing effective strategies, working students can maximize their satisfaction and success in 

flexible learning environments. 

 

DISCUSSIONS 

 

 The literature provides a deep dive into the intricate landscape of flexible learning modalities, specifically in 

addressing the needs of working students. It delves into the convergence of several theoretical frameworks, including 

Adult Learning Theory, Transactional Distance Theory, and Social Cognitive Theory, alongside an examination of 

contextual factors. Adult Learning Theory illuminates the path towards engaging working students by advocating for 

self-directed learning and the application of real-life experiences (Arnou et, al 2020). By prioritizing autonomy, 

relevance, and robust support structures, flexible learning modalities grounded in this theory offer a promising 

framework for accommodating the diverse schedules and requirements of working students, ultimately fostering their 

satisfaction and success in higher education (Bayaga et. al, 2021). 

 

 Transactional Distance Theory offers invaluable insights into the psychological and communication 

dynamics between instructors and learners, especially in distance education contexts. By tailoring communication 

strategies and instructional design to facilitate meaningful interactions and engagement, educators can create inclusive 

and supportive learning environments conducive to the achievement of working students (Boelens et. al, 2018). This 

theory underscores the importance of bridging the psychological gap between instructors and learners, which is 

particularly crucial in the remote learning environments often encountered by working students. Furthermore, the 

exploration of Social Cognitive Theory sheds light on the role of observational learning, self-efficacy, and motivation 

in shaping the learning journey of working students. Educators can leverage these psychological principles to cultivate 

a supportive learning environment that bolsters students' confidence, persistence, and intrinsic motivation. By 

nurturing these attributes, educators can enhance working students' satisfaction and success in flexible learning 

modalities, ensuring they feel empowered to navigate the challenges of balancing work, education, and personal 

commitments effectively (Lafesto, 2020). 

 

 In essence, the integration of these theoretical frameworks underscores the importance of a multifaceted 

approach to designing and implementing flexible learning environments. By incorporating insights from Adult 

Learning Theory, Transactional Distance Theory, and Social Cognitive Theory, educators can create dynamic, 

engaging, and supportive learning experiences tailored to the unique needs of working students. This holistic approach 

is essential for maximizing the potential of flexible learning modalities and ensuring the satisfaction and success of 

working students in higher education (Albrahim, 2020). 

 

 Moreover, the consideration of contextual factors, such as employment nature, work schedules, and 

extracurricular commitments, highlights the importance of understanding the unique challenges and strategies 

employed by working students in balancing multiple responsibilities. By addressing these contextual factors, educators 

and institutions can better support the satisfaction and success of working students in flexible learning environments 

(Elliston, 2020). The discussion of flexible learning modalities, including online courses, hybrid programs, evening 

classes, and asynchronous learning, offers a nuanced understanding of the diverse approaches available to meet the 

needs of working students (Sebullen, 2023). While these modalities present opportunities for flexibility, they also pose 

challenges in terms of time management and motivation, necessitating effective strategies and support systems to 

ensure student engagement and success. 

 

 The implications and impact of flexible learning modalities on stakeholders within the school community are 

multifaceted and require deeper exploration to understand their significance fully. For administrators, the shift towards 

flexible learning entails strategic planning and resource allocation (Dziuban et. al, 2015). They must invest in robust 

technological infrastructure, ensuring that both educators and students have access to reliable devices and high-speed 

internet. Additionally, administrators need to develop policies and guidelines that support flexible learning while 

ensuring data privacy and security. Financial considerations also come into play, as funding may be needed for 

professional development programs to train educators in effective online teaching methodologies and for acquiring 

digital learning resources. The successful implementation of flexible learning can enhance the school's reputation and 

competitiveness, attracting students seeking innovative educational experiences and contributing to long-term 

sustainability (Pastor, 2020). 
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 Educators face a significant transition as they adapt their teaching practices to fit flexible learning modalities. 

This adaptation involves more than just delivering content online; educators must redesign their curriculum to engage 

students in virtual environments effectively. They need to explore new instructional strategies, such as asynchronous 

discussions, multimedia presentations, and virtual simulations, to cater to diverse learning styles and preferences. 

However, educators may encounter challenges in maintaining student engagement and fostering meaningful 

interactions in remote settings. They must find creative ways to build a sense of community and collaboration among 

students, leveraging technology to facilitate peer-to-peer learning and teamwork (Sebullen, 2023). 

 

 For students, the adoption of flexible learning modalities offers newfound freedom and flexibility in pursuing 

their education. They have the opportunity to customize their learning experiences, selecting courses and study 

schedules that align with their personal and professional commitments. Flexible learning enables students to overcome 

geographical barriers, allowing them to access high-quality education from anywhere in the world. However, students 

may face challenges in managing their time effectively and staying motivated in self-directed learning environments. 

They may also experience feelings of isolation and disconnection from their peers and educators, highlighting the 

importance of fostering a supportive online community and providing access to mental health resources (Huang et. al, 

2020). 

  

 Parents play a crucial role in supporting their children's transition to flexible learning. They need to create 

conducive learning environments at home, free from distractions and equipped with the necessary technology and 

resources. Parents must also offer emotional support and encouragement, helping their children navigate the 

challenges of remote learning and develop effective time management and self-regulation skills (Benade, 2019). 

Moreover, parents play an advocacy role, voicing their concerns and needs to school administrators and educators to 

ensure that flexible learning modalities meet the diverse needs of students and families. Lastly, the adoption of flexible 

learning modalities has far-reaching implications for stakeholders within the school community (Halverson & 

Graham, 2019). Administrators, educators, students, and parents must collaborate closely to address the challenges 

and capitalize on the opportunities presented by flexible learning. By working together, schools can create inclusive, 

engaging, and effective learning environments that prepare students for success in the digital age (Castro, 2019). 

 

 School stakeholders can adhere to the recommendations outlined in the literature review by implementing 

strategic initiatives and fostering a culture of collaboration and innovation within the school community. 

Administrators play a crucial role in allocating resources and developing policies that support flexible learning 

modalities. They can invest in robust technological infrastructure, provide professional development opportunities for 

educators, and establish guidelines for data privacy and security. Administrators should also prioritize creating 

inclusive and supportive learning environments that cater to the diverse needs of working students (Garcia, 2017). 

 

 Educators can adhere to these recommendations by adapting their teaching practices to fit flexible learning 

modalities. This may involve redesigning curriculum to engage students in virtual environments effectively, exploring 

new instructional strategies, and leveraging technology to facilitate peer-to-peer learning and teamwork (Geng et. al, 

2019). Educators should also prioritize building a sense of community and collaboration among students, fostering a 

supportive online learning environment. Working students themselves can adhere to these recommendations by 

actively engaging in their learning, managing their time effectively, and seeking support from peers and educators 

when needed. They can also advocate for their needs and concerns to school administrators and educators, ensuring 

that flexible learning modalities meet their unique requirements (Hall, 2017). 

 

 Hence, parents also play a crucial role in supporting their children's transition to flexible learning. They can 

create conducive learning environments at home, provide emotional support and encouragement, and advocate for 

their children's needs within the school community (Jackson, 2019). Nonetheless, adherence to these recommendations 

requires a collaborative effort among all school stakeholders, including administrators, educators, working students, 

and parents. By working together and prioritizing the needs of working students, schools can create inclusive, 

engaging, and effective learning environments that foster the satisfaction and success of all students (Aghajani & 

Adloo, 2018). 

  

 Overall, the review of related literature provides valuable insights into the development of flexible learning 

modalities and the challenges and opportunities they present for working students. By integrating theoretical 

frameworks, considering contextual factors, and exploring diverse modalities, educators and institutions can 
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effectively design and implement flexible learning environments that cater to the unique needs and schedules of 

working students, ultimately fostering their satisfaction and success in higher education (Medina, 2018). 

 

CONCLUSIONS AND RECOMMENDATIONS 

 

 In conclusion, the literature review offers a comprehensive examination of the challenges and prospects 

associated with the development of flexible learning modalities, particularly in accommodating the requirements of 

working students. Through the integration of various theoretical frameworks such as Adult Learning Theory, 

Transactional Distance Theory, and Social Cognitive Theory, alongside considerations of contextual factors, a nuanced 

understanding of effective flexible learning environments emerges. Adult Learning Theory underscores the importance 

of autonomy, relevance, and support structures in engaging working students, enhancing their satisfaction and success 

in higher education. Transactional Distance Theory sheds light on the psychological and communication dynamics 

between instructors and learners, guiding the creation of inclusive and supportive learning environments essential for 

working students' success. Social Cognitive Theory emphasizes the role of observational learning, self-efficacy, and 

motivation in shaping the learning journey, offering insights into fostering a supportive learning environment 

conducive to working students' satisfaction and success. 

 

 Moreover, the consideration of contextual factors highlights the unique challenges and strategies employed 

by working students in balancing multiple responsibilities. By addressing these factors, educators and institutions can 

better support the satisfaction and success of working students in flexible learning environments. The discussion of 

diverse flexible learning modalities further enriches our understanding, offering insights into the opportunities and 

challenges they present for both students and educators. Ultimately, the review underscores the importance of 

collaboration and innovation in designing and implementing flexible learning environments that cater to the diverse 

needs and schedules of working students. By leveraging theoretical frameworks, addressing contextual factors, and 

exploring diverse modalities, educators and institutions can create inclusive, engaging, and effective learning 

environments that empower working students to achieve their academic and professional goals. This holistic approach 

is essential for fostering the satisfaction and success of working students in higher education and ensuring their 

preparedness for success in the digital age. 
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