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ABSTRACT 

 
This study evaluated the association between teachers’ work stressors towards their achievement and learner’s 

performance. This study utilized descriptive-correlational and phenomenological research designs in attempt to 

evaluate the work associated stressors among teachers towards their achievement and learner’s performance  in 

Matalam South District of the Municipality of Matalam during the school year 2021. The researcher made survey 

questionnaire was disseminated to two hundred one (201) teachers of Matalam South District schools in the 

Municipality of Matalam Cotabato which will be chosen using quota sampling. The statistical tools used for the 

quantitative data were weighted mean.  Multiple linear regressions and correlation analysis were used in order to 

answer the hypothesis of the study. In this study, data were obtained from the teachers of the chosen schools. Results 

of the study revealed that the teachers were often having work stressors on the aspects of personal task 

management, and professional task management. However, teachers were only sometimes having work related 

stressors on the aspects of instructional demands and handling conflicts. On the teachers’ achievement, result 

pointed out a very satisfactory achievement on income generating projects, research, instruction, and recognition.  

Moreover, teachers’ work achievement is highly dependent on teachers’ stressors. 
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INTRODUCTION 

Educational institutions face unstable environment and insecurity. Responsiveness and adaptability of the 

teachers have become key elements of the success of the educational institutions. In fact, teachers should be given a 

competitive environment that requires methods of organizing complex dimensions of performance to reduce work 

related stressors, in order to push teachers to develop high level of performance and creativity [1]. Aside from 

teachers, students were also experiencing stress in their academic endeavor [2].  

Scholars and academic researchers agreed that teaching is most critical yet a gentle social profession which 

creates all other professions in the whole world. Teaching is a distinct and an important profession in this world 

because all other professions grow and are sustained due to this profession [3]. Teachers are expected to produce 

logical thinkers who will contribute important and effective inputs for a society. Teachers are also base stones for 

the advancement and development of the society.  

Today, education is becoming a business where teachers are under-paid employees like other industries and 

students are the customers. This badly affects the teacher’s mental health and creates job stress. Stress is an 

emotional response towards any condition that affects any individual’s health. According to Selye [4 ], stress can be 

defined as an inner force or outer actions that disturb the individual stability.  

Stress is said to be a response of an individual towards harmful effects such as irritation and helplessness 

that becomes a threat to his/her self-respect. Particularly, job stress is related with mental stress and pressure that is 

associated with worker’s capabilities to react and handle any situation at their workplace thoughtfully [5].  
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In other words, it is related with all those dangerous emotional responses of employees where their skills 

and abilities are not well matched with job demands [6].   

Workload, organizational constraints, problems in the classroom, and interpersonal conflicts are the major 

factors that contribute to teachers ’ stress [7]. Role conflict, role ambiguity, workload, and workplace conflict are 

factors of stress known as stressors [8].  

Teacher’s stress level is also increased when they do not get proper social status in the economy. A teacher 

is regarded as a person with high quality skill but no standard power. Shah, Ali and Khan [9] is of the view that 

teachers are normally disappointed with their societal status. However, these situations have become a foundation of 

societal distress, where teachers believe that there is no proper system of improving social status associated to their 

profession [10]. Similarly, occupational burnout among teachers was the result of their work demands [ 11,12].  

Job stress negatively affects employee’s job performance which creates lower job satisfaction and 

decreased quality of output [13]. Job performance is significantly important for organizations, individuals, and 

colleges alike. Individuals feel self-efficacy, satisfaction, and motivated when tasks are properly accomplished by 

showing high performance [14].  

There are many definition of job performance which shows the complication and complicated nature of the 

concept. Selamat, Samsu, & Kamalu [15] defined teacher’s job performance to be how teachers behave while 

teaching and it is directly related with teacher’s effectiveness. Originally, teaching profession is among the less 

stressful profession.  

Fisher [16] indicated that teaching profession has less workload, work independence, and elastic working 

hours. However, with the appearance of political and socio-economic trends, working of educational institutions 

have changed a lot and now teaching is considered as one of the tough profession [17].  

Job burnout is another factor related to job stress. Teacher’s job performance and loyalty is affected by job 

burnout. Maslach et al. [18] indicated that lower productivity and effectiveness are the problems related to burnout, 

and it has negative impact on their colleagues by disturbing job tasks and results to more p ersonal conflicts. Ashtari, 

Z., Farhady, Y., & Khodaee, M. R. [19] is of the view that job burnout and failure during job performance are 

significantly correlated. With the aforementioned gaps, this research was conceptualized. 

The main purpose of this research was to evaluate the association between teachers’ work stressors towards 

their achievement and learner’s performance. 

 

 
METHODOLOGY 

 
This study utilized descriptive-correlational research designs in attempt to evaluate the work associated 

stressors among teachers towards their achievement and learner’s performance  in Matalam South District of the 

Municipality of Matalam during the school year 2021. The researcher made survey questionnaire was disseminated 

to two hundred one (201) teachers of Matalam South District schools in the Municipality of Matalam Cotabato 

which will be chosen using quota sampling. Correlation analysis was used in order to answer the hypothesis of the 

study.  

 

RESULTS AND DISCUSSION 

Relationship between Teachers’ Work Stressors and Teachers’ 

Achievements 

 
 It can be gleaned in table 1 the relationship between teachers’ work stressors and achievement. As shown in 

the table, all aspects of teachers’ work stressors show significant relationship with the teachers’ achievement. It 

reveals that teachers’ work stressors have high significant relationship on teachers’ achievements in terms of income 

generating project, research, instruction, and awards and recognition. 

 Personal task management have positive association to income generating project, research, instruction, and 

awards and recognition with coefficient and probability value viz: 0.505**, 0.000; 0.429**,0.000; 0.612**, 0.000; 

and 0.544**;0000**. The correlation coefficient can be interpreted as highly correlated. This relationship means that 

the higher the teachers’ work stressor in managing personal task, the higher the teachers’ achieveme nts. It implies 

that pressure and anxiousness in meeting high expectations do not affect teachers’ achievement. They are able to 

submit necessary reports and documents on time. More so, they can even work beyond school hours even Saturdays 

and Sundays. 
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Instructional demand has positive association to income generating project, research, instruction, and 

awards and recognition with coefficient and probability value viz: 0.322**, 0.000; 0.335**,0.000; 0.394**, 0.000; 

and 0.421**;0000**. The correlation coefficient can be interpreted as highly correlated. This relationship means that 

the higher the teachers’ instructional demand, the higher the teachers’ achievements.  It implies that teachers in spite 

of their ancillary functions, they are able to update their lesson and plan and always prepare with instructional 

activities to deliver the desired competencies among the learners. 

 Furthermore, professional task management have positive association to income generating project, 

research, instruction, and awards and recognition with coefficient and probability value viz: 0.631**, 0.000; 

0.422**,0.000; 0.611**, 0.000; and 0.558**;0000**. The correlation coefficient can be interpreted as highly 

correlated. This relationship means that the higher the teachers’ work stressor in managing professional task, the 

higher the teachers’ achievements . The ability of teachers to manage stress is a contributory factor to their 

achievements. It implies that teachers are able meet and finished assigned work given to them on time without 

feeling stressed because they don’t find it difficult to organize their time in order to complete the tasks. 

 Meanwhile, handling conflicts have positive association to income generating project, research, instruction, 

and awards and recognition with coefficient and probability value viz: 0.588**, 0.000; 0.501**,0.000; 0.582**, 

0.000; and 0.516**;0000**. The correlation coefficient can be interpreted as highly correlated. This relationship 

means that the higher the teachers’ work stressor in handling conflicts , the higher the teachers’ achievements . It 

implies that conflicts do not affect the teachers their health and well- being. They are optimistic enough that every 

conflict will be solved without affecting them physically and mentally. 

 Safdar [20] found five major sources  of stress that influence teachers' academic performance. He 

discovered a substantial interaction impact between their mode/nature of appointment (regular or contractual) and 

the workload they are given. The findings of this study showed that intrinsic fac tors have a significant impact on 

teacher performance. 

 
Table 1. Relationship between Teachers’ Work Stressors and Teachers’ Achievements. 

 

Income 

Generating 

Projects Research Instruction 

Awards and 

Recognition 

S
p
ea

rm
an

's
 r

h
o

 

Personal Task 

Management 

Correlation Coefficient .505** .429** .612** .544** 

Sig. (2-tailed) .000 .000 .000 .000 

Instructional Demand Correlation Coefficient .322** .335** .394** .421** 

Sig. (2-tailed) .000 .000 .000 .000 

Professional Task 
Management 

Correlation Coefficient .631** .422** .611** .558** 

Sig. (2-tailed) .000 .000 .000 .000 

Handling Conflicts Correlation Coefficient .588** .501** .582** .516** 

Sig. (2-tailed) .000 .000 .000 .000 

** highly Significant 

 
Relationship between Teachers’ Work Stressors and Pupils’ Achievements 

 

 

 The relationship matrix between teachers’ work stressors and pupils’ achievement is shown in Table 2. It 

reveals that teachers’ stressors on instructional demand is significantly correlated with pupils’ achievement. This 

indicates that pupils’ achievement is dependent on the teachers work stressor on instructional demand. Thus, high 

instructional demand among teachers will eventually result to a satisfactory performance among learners. 

 The result implies that when the teachers have high instructional demands, they prepare their classroom 

activities and lesson well, they know what strategies and techniques should be implemented amon g the diversity of 

the learners that will make the teaching and learning process become more effective. 

Cascio [21] stated that performance appraisal has several benefits, namely for the implementation of reward 

and punishment system, provision of feedback for teachers to develop their competencies, identification of training 

needs, and evaluation of teaching practices. Further, performance is related to management skills  [22]. 
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Table 2.  Relationship between Teachers’ Work Stressors and Pupils’ Achievements . 

 1
st

 Quarter 2
nd

 Quarter 3
rd

 Quarter GPA 

Personal Task 

Management 

Pearson Correlation -.185 -.103 .060 -.034 

Sig. (2-tailed) .376 .623 .774 .859 

Instructional Demand Pearson Correlation .202 .244 .405
*
 .339 

Sig. (2-tailed) .333 .239 .045 .072 

Professional Task 

Management 

Pearson Correlation .121 .202 .298 .248 

Sig. (2-tailed) .565 .332 .148 .195 

Handling Conflicts  Pearson Correlation .134 .199 .319 .265 

Sig. (2-tailed) .524 .340 .120 .164 

 

CONCLUSIONS  

The teachers were having work stressors on the aspects of personal task management, professional task 

management, instructional demands and handling conflicts. Teachers were sometimes stress with their personal and 

task management. However, the teachers indicated a very satisfactory achievement on income generating projects, 

research, instruction, and recognition. It can be also concluded that teachers’ work stressors are associated with the 

teachers’ achievement. Result of the qualitative data reveals that teachers were able to cope their stress and handle 

their stress by planning, time management, having faith, positive outlooks and leisure. 

 

REFERENCES  

 

[1]. Bolwijn, P., and Kumpe, t., 1990.“Manufacturing in the 1990s —productivity, flexibility and innovation,” Long 

Range Planning, Vol. 23, pp. 44–57, 1990Chen, J.-C., & Silverthorne, C. (2008). The impact of locus of control 

on job stress, job performance and job satisfaction in Taiwan. Leadership & Organization Development Journal, 

29(7), 572582. 

[2]. Kudto, N. M., Lumapenet, H. T., & Guiamalon, T. S. (2022). Students’ Learning Experiences in The New 

Normal Education. CENTRAL ASIAN JOURNAL OF THEORETICAL & APPLIED SCIENCES, 3(5), 221-

233. 

[3]. Hanif J.O. (2010) Coping with Stress in Life and Work Place: Striling –Hoedern Publishers. 

[4]. Selye, Hans.  (1978). Stress without Distress. Philadelphia, PA: Lipincott. 

[5]. Kyriacou, C., & Sutcliffe, J. (1978). Teacher Stress, Prevalence, Sources and Symptoms. Journal of Educational 

Psychology, 48, 323- 365. 

[6]. Chen, J.-C., & Silverthorne, C. (2008). The impact of locus of control on job stress, job performance and job 

satisfaction in Taiwan. Leadership & Organization Development Journal, 29(7), 572–582. 

[7]. Moore, W. (2002). Teachers and stress: pressures of life at the chalkface. Channel4 news.  

[8]. Addae, H. M., Praveen Parboteeah, K., & Velinor, N. (2008). Role stressors and organizational commitment: 

public sector employment in St Lucia. International Journal of Manpower, 29(6), 567-582. 

[9]. Shah, Ali & Khan (2012) found that Pakistani teachers are not satisfied with their social status.  

[10]. Humphrey, J. H. (2002). An anthology of stress: selected works of James H. Humphrey: Nova Science 

Publishers. 

[11]. Villarejo, F., Mamburao, R.  & Lumapenet, H. (2022). WORK DEMANDS AND OCCUPATIONAL 

BURNOUT AMONG PUBLIC SCHOOL TEACHERS IN THE PHILIPPINES. International Journal Of 

Advance Research And Innovative Ideas In Education 8(3), 4923-4926. 

https://www.researchgate.net/journal/International-Journal-Of-Advance-Research-And-Innovative-Ideas-In-Education-2395-4396
https://www.researchgate.net/journal/International-Journal-Of-Advance-Research-And-Innovative-Ideas-In-Education-2395-4396


Vol-8 Issue-3 2022               IJARIIE-ISSN(O)-2395-4396 
    

17640 www.ijariie.com 5530 

[12]. Villarejo, F. B., Mamburao, R. S.,  & Lumapenet, H.T.  (2022). WORK DEMANDS AND OCCUPATIONAL 

BURNOUT AMONG PUBLIC SCHOOL TEACHERS IN THE PHILIPPINES. International Journal Of 

Advance Research And Innovative Ideas In Education 8(3), 4923-4926. 

[13]. Tetrick, L. E., & Larocco, J. M. (1987). Understanding, Prediciton, and Control as Moderators of the 

Relationship Between Perceived Stress, Satisfaction, and Psychological Well-being. Journal of Applied 

Psychology, 72(4), 538-543. 

[14]. Sonentag, S., Volmer, J. & Sychala, A. (2010). Job Performance. 

[15]. Selamat, N., Samsu, N. Z., & Kamalu, N. S. M. (2013). The impact of organizational climate on teachers job 

performance. Educational Research. Vol. 2 No. 1. 

[16]. Fisher, S. (1994). Stress in academic life: The mental assembly line. Open University Press.  

[17]. Winefield, G, N., Stough, C., Dua, J., Hapuarachchi, J., & Boyd, C. (2003). Occupational negative relationship 

with and job resources like decision Stress in Australian University Staff: Results from National Survey. 

International Journal of Stress Management, 10(1): 51-63. 

[18]. Maslach, C., & Leiter, M. P. (2008). Early predictors of job burnout and engagement. In Journal of applied 

psychology. 

[19]. Ashtari, Z., Farhady, Y., & Khodaee, M. R. (2009). Relationship between job burnout and work performance 

in a sample of Iranian mental health staff. African journal of psychiatry, 12(1), 71-74. 

[20]. Safdar (2005) Stressors of Public School Teachers - Academia.edu. 

[21]. Cascio, W.F. 1996. Managing for maximum performance. HR Monthly (Australia), September, 10–13. 

[22]. Otto, L. & Lumapenet, H. (2022). Technological Leadership and Crisis Management Skills of the School 

Administrators Towards School Development in the Special Geographical Area of MBHTE-BARMM. 

International Journal Of Advance Research And Innovative Ideas In Education 8(3):3934-3937. 

 

https://www.researchgate.net/journal/International-Journal-Of-Advance-Research-And-Innovative-Ideas-In-Education-2395-4396
https://www.researchgate.net/journal/International-Journal-Of-Advance-Research-And-Innovative-Ideas-In-Education-2395-4396
https://www.researchgate.net/journal/International-Journal-Of-Advance-Research-And-Innovative-Ideas-In-Education-2395-4396

