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ABSTRACT 

 
The Eclectic Approach involves using various language learning activities and strategies, each of which may have 

very distinctive characteristics and underlying assumptions which may be the solution of the grammar as the most 

challenging problem for ESL learners. The paper aimed to see the effectiveness of the Eclectic Approach to teaching 

grammar. The study's objective was to see the effect of the Eclectic Approach as a strategy for teaching Grammar. 

Students studying English in Grade 8 of Mangayon National High School, enrolled for 2022-2023, were taken as a 

sample. The study was conducted through a pre-test and post-test equivalent design. Both groups were taught 

English grammar content specified in the Department of Education curriculum. The experimental group was taught 

through the Eclectic Approach, while the control group was left to its conventional routine treatment. Three lesson 

plans were taught. Teacher-made pre-test and post-test were used to collect the data. To analyze the data, paired t-

test was used. From the study findings, it was concluded that students who received experimental treatment 

outscored the ones who received routine treatment. The significant difference in the gain score of the control group 

was 10.39, mean experimental was 16.32. The P-value is 0.000 less than .05, meaning there is a significant 

difference between the gain scores. The intervention is effective because the experimental group's gain score is 

greater than the control group. Thus, policymakers and curriculum planners are encouraged to implement the 

Eclectic Approach to teaching English at all levels of education, specifically in Grammar. 
 

Keywords: Eclectic Approach, Collaborative Output Task, Input Enhancement, Interactional feedback and 

Teaching Grammar.

 

1. INTRODUCTION 

The Eclectic Approach involves using various language learning activities and strategies, each of which 

may have very distinctive characteristics and may be motivated by different underlying assumptions (Rao, 2018). 

This is a promising approach to teaching grammar. More than the ability to speak the language and knowledge of 

the grammatical rules are required to understand a language. More and more practitioners realize that the two 

orientations – grammar-based and communicative – have elements that complement each other and that, when 

combined, can result in an eclectic approach that is effective in teaching grammar. To enable students to 

comprehend spoken form, develop the ability to use English, read English with comprehension and write English 

correctly and meaning entirely to express their ideas. The teacher has to play various roles to meet these objectives. 

Therefore, the Eclectic approach is suitable in language teaching to make students good at English and reach the 

objectives of English language teaching (Mason, 2018: Hakim, 2019).  

In Thailand, Noomura (2013) indicated that students are challenged in learning grammar. The problems 

involving students who wished to speak English fluently included challenging interference from their language, lack 

of opportunity to use English in their daily lives, unchallenging English lessons, being passive learners, being too 
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shy to speak English with classmates, being poorly motivated and lack of responsibility for their learning. These 

problems have been attributable to the unsatisfactory results of English language teaching.  

In the Philippines, a study by Nanquil (2021) emphasized that language teachers confront the issues and 

challenges in the ESL classroom, where students are expected to learn and master grammar skills, among others. 

Not all students have a good language facility, as shown by poor performance in the English language assessments. 

Some students dislike the inclusion of grammar lessons in the curriculum for fear of being unable to participate in 

the class and produce outputs. It is a fact that has been observed and proved by many teachers, not just in the ESL 

area but in other majors, that having grammar competence can help students and professionals achieve their goals 

and perform communicative tasks in the workplace. 

As an English teacher in Mangayon National High School, Compostela, Davao de Oro, the researcher can 

attest that students have been challenged in learning grammar, especially in purely teacher-centered approaches to 

teaching and learning classes.  In this situation, the researcher is driven to explore an experimental approach in 

dealing with a different approaches of teaching grammar and to gauge its effectiveness in students learning towards 

grammar learning. The Eclectic Approach is necessary since an approach based on a single theory has strengths and 

weaknesses. The result of this study was pointed to as a reference to English teachers, school administration, and 

DepEd authorities for further planning on the topic at hand, thereby making this study a document that showed 

social relevance. 

 

2. Conceptual Framework 

The conceptual framework of this study is grounded in the Eclectic Theory of Language Teaching, as 

previously discussed by Kumar (2013). This theory posits that language proficiency is achieved through consistent 

practice and usage of language as a whole. It emphasizes the integration of various language learning activities, each 

with distinct characteristics and objectives. According to Freeman (as cited in Kumar, 2013), the different 

components of language, such as speech, grammar, and vocabulary, are meaningless when separated from one 

another. Hence, language teaching should establish connections among these components. 

In the context of this study, the Eclectic Approach is relevant as it aims to examine the effectiveness and 

relevance of this approach in teaching grammar. The researchers implemented the Eclectic Approach by 

incorporating three specific strategies: input enhancement, collaborative output tasks, and interactional feedback. 

Input enhancement involves presenting learners with meaningful and comprehensible input that emphasizes 

grammatical structures. Collaborative output tasks encourage learners to actively engage in communicative activities 

that require the use of grammar. Interactional feedback focuses on providing learners with targeted feedback and 

correction during language interactions. These strategies were designed to enhance students' grammar skills and 

contribute to their overall language proficiency. 

To evaluate the effectiveness of the Eclectic Approach, the researchers employed a pretest-posttest design 

and administered varied tests to measure grammar achievement. The study employed two groups: the Control group, 

which followed the conventional method of lecture-based teaching, and the Experimental group, which implemented 

the Eclectic Approach. By comparing the results of these groups, the researchers aimed to determine the impact and 

effectiveness of the Eclectic Approach on grammar learning outcomes. 

Figure 1 presents the conceptual paradigm of the study, illustrating the relationship between the 

independent and dependent variables. The first independent variable is the Control group, where the conventional 

lecture-based teaching method was employed. The second independent variable is the Experimental group, which 

applied the Eclectic Approach, incorporating the three strategies mentioned earlier. The dependent variable is 

grammar achievement, assessed through pretests and posttests administered to both groups. The results of these 

assessments, along with the implementation of the Eclectic Approach, contribute to the conceptualized model 

depicted in Figure 1. 

In summary, the conceptual framework of this study is underpinned by the Eclectic Theory of Language 

Teaching, which emphasizes the integration of various language learning activities. The study aims to investigate the 

effectiveness of the Eclectic Approach in teaching grammar by implementing specific strategies within this 



Vol-9 Issue-4 2023                IJARIIE-ISSN(O)-2395-4396 
     

21369 www.ijariie.com 2383 

approach. By comparing the outcomes of the Control and Experimental groups, the researchers seek to determine 

the impact of the Eclectic Approach on students' grammar achievement. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fig -1: Conceptual Framework 

 

3. METHODOLOGY 

This study was conducted at Mangayon National High School, where a quasi-experimental design was 

employed to determine the effectiveness of the Eclectic Approach in teaching grammar. The design was rooted in a 

rigorous scientific framework, involving a clear hypothesis and the manipulation and monitoring of relevant 

variables in a controlled environment. In tandem with this, a quantitative approach was used, involving data mining 

techniques to generate numerical data and resulting statistics. 

Research tools included pretests and posttests, along with a specially developed teaching module that 

incorporated the Eclectic Approach. All tools were prepared in accordance with DepEd MELCS lesson plans, and 

test items were derived from official textbooks and other validated sources. To interpret test results, a proficiency 

scaling was introduced, spanning from 'Outstanding' to 'Did not meet the expectation'. 

The study randomly selected two sections of Grade 8 students - one as a control group, and the other as an 

experimental group. Following due approvals, the study was initiated with pre-testing, after which the experimental 
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Upon conclusion of the teaching phase, post-tests were administered to both groups, and data was 

subsequently collected for analysis. A range of statistical methods, including frequency counts, percentage 

distribution, mean calculations, standard deviation, and t-tests, were employed for this purpose. The significance 

level for both the z-test and one-way analysis of variance was set at 5%. Other statistical tools, such as the reliability 

index, index of difficulty, and index of discrimination, were also used to add depth to the data analysis. 

 

4. RESULT AND DISCUSSION  

Level of Grammar Achievement of the control and experimental groups as reflected in their pretest. 

 The level of Grammar Achievement of the control and experimental groups is reflected in their pretest 

shown in Table 1. 

Table 1 

Pretest of Control and Experimental Groups  

 

Table 1 reveals that the level of Grammar Achievement of the control and experimental groups, as reflected 

in their pretest, is 16.9 and 18.6, both described as did not meet the expectations. This means that the students at 

this level struggle with their understanding; prerequisite and fundamental knowledge and skills have not been 

acquired or developed adequately to aid understanding. This result implied a tremendous demand for an immediate 

intervention that has moved the researcher to adopt and develop an Eclectic Approach to address the poor learning 

skills of Grammar among the Grade 9 students.  

The result reveals that the level of Grammar Achievement of the control and experimental groups, as 

reflected in their pretest, is 16.9 and 18.6, both described as did not meet the expectations. This means that the 

students at this level struggle with their understanding; prerequisite and fundamental knowledge and skills have not 

been acquired or developed adequately to aid understanding.  

This result implied a tremendous demand for an immediate intervention that has moved the researcher to 

adopt and develop an Eclectic Approach to address the poor learning skills of Grammar among the Grade 9 students. 

Thus, this apprehension is supported by the supposed idea by Kumar (2013) that language should not be separated 

into chunks like pronunciation, Grammar, and vocabulary. Consequently, many learners of English can use English 

as a subject to pass objective examinations, especially in rural areas, because they need to be exposed to the 

language for everyday communicative purposes.  

Hence, it is a strong desire for the researcher to introduce the Eclectic Approach. Learning this approach 

benefits from teaching. The Eclectic process is a combination of different ways of teaching and learning approaches. 

It is a method of teaching languages by which students learn grammatical rules and then apply those rules by 

translating between the target language and the native language. According to Kumar (2013), teaching language 

using the eclectic method involves a rich combination of multiple activities, including participatory, communicative, 

and situational approaches. It is the solution and an approach that integrates various techniques and approach in 

English language teaching. This approach effectively works for any learner irrespective of age and standard. 

Learning is fun and innovative due to the unique nature of the learning process (Rao, 2018).  

Level of Grammar Achievement of the control and experimental groups as reflected in their posttest. 

Group Pretest Description 

Control 16.9 Did not meet the expectation 

Experimental 18.6 Did not meet the expectation 
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The level of Grammar Achievement of the control and experimental groups as reflected in their pretest 

shown in Table 2. 

Table 2 reveals the level of Grammar Achievement of the control and experimental groups. As reflected in 

their post-test, the control group scored 27.26, described as did not meet expectation. This means that the students in 

this group remains struggles with their understanding; prerequisite and fundamental knowledge and skills have not 

been acquired or developed adequately to aid understanding. 

Table 2 

Posttest of Control and Experimental Groups 

Group Posttest Description 

Control 27.26 Did not meet expectation 

Experimental 34.94 Satisfactory 

 

On the other hand, as reflected in their post-test, the experimental group scored 34.94, described as 

satisfactory. This means that the students at this level have established essential knowledge, abilities, and basic 

understandings and can translate these understandings via real performances with a little coaching from the teacher 

and/or with some aid from peers. This can be concluded that students who received experimental treatment 

outscored the ones who received conventional treatment. 

The result reveals the level of Grammar Achievement of the control and experimental groups. As reflected 

in their post-test, the control group scored 27.26, described as did not meet expectation. This means that the students 

in this group remains struggles with their understanding; prerequisite and fundamental knowledge and skills have 

not been acquired or developed adequately to aid understanding. On the other hand, as reflected in their post-test, the 

experimental group scored 34.94, described as satisfactory. This means that the students at this level have 

established essential knowledge, abilities, and basic understandings and can translate these understandings via real 

performances with a little coaching from the teacher and/or with some aid from peers.  

This can be concluded that students who received experimental treatment outscored the ones who received 

conventional treatment. In the experimental group, the presented results are supported by Swain’s output hypothesis, 

which postulates that output is not just the product of learning but also part of the second language learning process 

(Swain, as cited in Leow, 2019).  

Previous research suggests that comprehension-based instruction approach should be combined with 

production-based approach (Shintani & Ellis, 2013). This approach can be observed in the Eclectic Approach 

applied: Input Enhancement, Collaborative Output Tasks, and Interactional Feedback. Therefore, learners in the 

current lesson have actively produce the target language structures and the enriched input they receive. This is also 

supported by the study of Oxford (as cited in Alharbi, 2017) emphasizes that individual students bring distinct 

learning styles to the classroom, individual and cultural differences in learning significantly affect classroom 

pedagogy. Based on this observation, language teachers have to improvise their teaching pedagogy in tune with 

learners’ needs and not follow the beaten track that has now become defunct with a transformation in the language 

learning scenario. 

Significant difference in the pretest of experimental and control group 

To determine whether there is a statistically significant difference between control and experimental group 

in pretest, independent t- test was conducted. 
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Table 3  

Pretest of Control and Experimental Group  

Groups Mean pretest P-value Decision 

Control 16.9  

0.134 

Not significant 

Experimental 18.6 

 

As shown in table 3, in the pretest mean of control, 16.9, mean experimental 18.6.  P-value is 0.134 greater 

than .05, this means that there is no significant difference between the pretest scores. In the pretest mean of control, 

16.9, mean experimental 18.6.  P-value is 0.134 greater than .05, this means that there is no significant difference 

between the pretest scores. This result supports the claim that students need an intervention in learning grammar. In 

teaching English as a second language, grammar is an important skill to master. 

 Yusob (2018) emphasized that grammar is seen as the least essential skill, with more attention given to 

other language skills. It is often taught incidentally through other skills without any proper assessment to gauge 

students' understanding. Despite the importance of learning grammar, many problems frequently arise in teaching 

grammar. One of the problems is the student's ability to comprehend the rule of grammar (Ismail, 2021). The 

eclectic approach can be employed by utilizing diverse language activities, like combining sentences, separating 

sentences, identifying pronouns and their antecedents, and teaching words and prepositional phrases, focusing on 

specific features of the language relevant to learners’ contextual needs (Alharbi, 2017). Students need to be made 

aware of the essential rules and structural patterns they alleged to have learned at the lower level. Not all students 

have a good language facility shown by poor performance in the English language assessments (Nanquil, 2018). 

 

Significant difference in the posttest of experimental and control group 

To determine whether there is a statistically significant difference between control and experimental group 

in pretest, independent t- test was also conducted. 

Table 4 

Posttest of Control and Experimental Group 

Groups Mean Posttest P-Value Decision 

Control 27.26 0.000 Significant 

Experimental 34.94 

 

As shown in Table 4, the mean of the control was 27.26, and the mean experimental was 34.94. P-value is 

0.000 less than .05. This means that there is a significant difference between the pretest scores. It can also be implied 

that the intervention is effective because the experimental group's post-test is greater than the control group. 

In the independent t- test conducted, is shows that the mean of the control was 27.26, and the mean 

experimental was 34.94. P-value is 0.000 less than .05. This means that there is a significant difference between the 

pretest scores. It can also be implied that the intervention is effective because the experimental group's post-test is 

greater than the control group. 

With the applied Eclectic Approach as an intervention towards learning grammar, it can be reckoned that 

students, in terms of knowledge, abilities, and understanding, exceed the essential criteria and can convey them 

naturally and flexibly through real performances in learning grammar. This result is supported by the study of 

Mwanza (2016) that applying the Eclectic Approach in the teaching and learning process is practicable. Thus, the 

optimal grammar teaching approach may also depend on learners' characteristics, such as their proficiency level 

(Johansen, 2019) and cultural background (Pawlak, 2011).  
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Therefore, using an eclectic approach combining different approach would account for the variety of 

learning styles and preferences observed among second language learners. This is supported by the study of Alharbi 

(2017) which emphasizes that the eclectic approach encourages inputs from peers and teachers in planning, drafting, 

and revising a composition. It is not merely teacher-centered approach, but includes the participation of other 

learners. In this approach, the choice of topic is left to the learners rather than being dictated by teachers. It is a 

natural teaching method whereby students write about whatever interests them. To make the eclectic approach more 

effective and integrative, the writing project seeks to engage students with each other in specifiable writing tasks. 

Significant difference in the gain score of experimental and control group 

Independent t- test was conducted to test if there is significant difference in the gain score of control and 

experimental group. 

Table 5 

Gain score of Control and Experimental 

Posttest Mean P-Value Decision 

Control 10.39 0.000 Significant 

Experimental 16.32 

 

As shown in Table 5, mean of control, 10.39, mean experimental 16.32.  P-value is 0.000 less than .05, this 

means that there is significant difference between the gain score. Hence, the intervention is effective because the 

gain score in the experimental group is greater compared to the controlled group. 

In Independent t- test conducted, the mean of control, 10.39, mean experimental 16.32.  P-value is 0.000 

less than .05, this means that there is significant difference between the gain score. Hence, the intervention is 

effective because the gain score in the experimental group is greater compared to the controlled group. 

This finding is similar to the study of Tabassum et al. (2018), who study the comparative effect of the 

Eclectic Approach teaching on English communication skills— listening, speaking, reading, and writing. From the 

study findings, it was concluded that students who received experimental treatment outscored the ones who received 

routine treatment. Thus, it is recommended that policymakers and curriculum planners should implement the 

Eclectic Approach to teaching English at all levels of education.  

Additionally, Asif & Khan (2022) supported this result in their study investigating the effectiveness of the 

eclectic approach in teaching English for communication and social interaction. Findings reveal that compared to 

other techniques, the eclectic approach is very effective in teaching communicative functions such as presentations, 

dialogues, and role-plays. The approach also motivated students to learn the rules and use them to communicate with 

others. 

5. CONCLUSION AND RECOMMENDATION 

Summary of the Study: This extensive study investigates the effectiveness of the Eclectic Approach, an 

integrative methodology encompassing various teaching and learning strategies, in improving grammar proficiency 

among Grade 9 students. Pre-test results revealed subpar grammar performance in both the control and experimental 

groups, leading to the implementation of the Eclectic Approach as an intervention for the experimental group. This 

approach aimed to stimulate a rich and engaging learning environment that assists students in mastering grammatical 

rules. Post-test results showed a substantial performance difference between the control group, which continued to 

struggle, and the experimental group, which attained a "satisfactory" rating, indicating essential knowledge and 

understanding of grammar, as well as the ability to apply these effectively with minimal teacher guidance or peer 

assistance. An independent t-test was conducted to compare the pre-test and post-test scores of both groups, 

highlighting that while no significant difference existed between the pre-test scores, a significant difference was 

observed in the post-test scores, favoring the experimental group. Moreover, a gain score analysis emphasized the 



Vol-9 Issue-4 2023                IJARIIE-ISSN(O)-2395-4396 
     

21369 www.ijariie.com 2388 

Eclectic Approach's effectiveness, as the experimental group demonstrated a greater gain score compared to the 

control group. In conclusion, the study supports the Eclectic Approach's implementation in teaching English at all 

educational levels, underscoring its potential to enhance language learning outcomes by accommodating diverse 

learning styles and preferences. It strongly recommends this approach for policymakers and curriculum planners 

aiming to tackle prevalent challenges in grammar proficiency. 

Implications. Further to promoting self-determination, discipline, and engagement in grammar learning, the 

implications of this study for students also underscore the importance of student-led learning. By employing a range 

of diverse strategies as encouraged by the study's findings, students can be inspired to explore methodologies that 

best align with their individual learning styles, fostering a stronger sense of autonomy and an enhanced 

comprehension of the subject matter. For teachers, these findings suggest the need for active participation in 

professional development initiatives that are focused on the Eclectic Approach, providing them with an expanded 

array of tools to cater to the diverse needs of their students. Meanwhile, school administrators, apart from building 

new programs and activities to better manage learning difficulties, could be driven by these results to invest in 

teacher training programs that center around the Eclectic Approach, facilitating a school-wide alignment with 

effective teaching methodologies and subsequently elevating the overall quality of language instruction. These 

findings could also incentivize the Department of Education to integrate the Eclectic Approach into national 

curriculum frameworks and stimulate the development of comprehensive resources for teachers, thereby supporting 

their transition to implementing a broader spectrum of teaching strategies. Lastly, future researchers could use this 

study as a stepping stone to explore the efficacy of the Eclectic Approach in different educational contexts, with 

different age groups and subjects. This could further spur research into the impact of various teaching strategies on 

aspects like student motivation and engagement, thereby contributing to a more nuanced and comprehensive 

understanding of what constitutes effective teaching and learning. 

Limitations. This study was delimited only to Grade 8 students of Mangayon National High School, 

Mangayon, Compostela, Davao de Oro, enrolled for 2022-2023. Grade 8 students will be divided into two 

heterogeneous sections: Molave and Yakal. The study included two sections and was divided into control and 

experimental groups. Section Molave served as the control group, while section Yakal was the experimental group. 

Furthermore, the three different teaching approaches were applied to the groups. In the experimental group, the 

researcher integrated the Eclectic Approach in her teaching-learning process in teaching grammar. There were three 

strategies- Input Enhancement, Collaborative Output Task, and Interactional Feedback. The conventional teaching 

approach was used as the control group. The two groups were taught the same course outline and topics for teaching 

Grammar in English. 

Suggestions for future Studies. This study presents valuable conclusions and recommendations, as well as 

suggestions for future research based on the effective application of the Eclectic Approach in grammar education. 

First, the study's results, which show the Eclectic Approach's potential to yield better outcomes than traditional 

methods, should prompt policymakers to consider its incorporation across diverse educational contexts. Language 

teachers are especially encouraged to employ this approach to enhance students' grammar skills, while remaining 

sensitive to individual needs and learning styles. It's recommended that school administrators, reading coordinators, 

and English teachers implement and consistently monitor interventions aimed at improving grammar skills, 

particularly for struggling readers. While this study was conducted at a secondary level in a rural context, the 

encouraging results advocate for a broader scope of research. Future studies could investigate the Eclectic 

Approach's efficacy across different ages, environments, or in comparison to other modern teaching methods. 

Longitudinal studies could explore its long-term impacts on grammar skills, and research could also probe its 

optimization for learners with specific needs, such as those with learning disabilities or for whom English is a 

second language. These avenues of research can contribute to refining grammar teaching strategies, ultimately 

promoting successful language learning outcomes for all students. 

 

 

6. REFERENCES  

Abedi, D. & Hassakhah (2015). Iranian EFL Learners Preferred Oral Corrective Feedback: High Anxious Learners 

vs. Low anxious Learners 10.58611 iljrs11.2015.1121. 



Vol-9 Issue-4 2023                IJARIIE-ISSN(O)-2395-4396 
     

21369 www.ijariie.com 2389 

Abri, A.A., Seyabi, F.A., Humaidi, S.A., &Hasan, A.H. (2017). Grammar learning strategies in Omani EFL classes: 

type and relation to student proficiency. Journal of studies in education, 7(2).10.5296/jse.v7i2.10927 

Aka, N. (2020). Incidental Learning Of A Grammatical Feature From Reading By Japanese Learners Of English As 

A Foreign Language. System, 91, 102250. https://doi.org/10.1016/j.system.2020.102250 

Al-Ghazo, A. (2016). Error correction strategies for the classroom oral proficiency used by Jordanian Teachers at 

secondary. International journal of learning and development, 6(3). 10.5296/ijld.v6i3.10038   

Ali, M.M. (2011). The study of errors and feedback in second language acquisition (SLA) research: strategies used 

by the ELT practitioners in Bangladesh to address the errors their students make in learning English. 8,131-140. 

Ali, M.M. (2011). The study of errors and feedback in second language acquisition (SLA) research: strategies used 

by the ELT practitioners in bangladesh to address the errors their students make in learning English. 8,131-140. 

Al-Jarrah, J. M., Alkhanous, Y. Z., Talafhah, R. H., Al-Jarrah, T. M., Mansor, N., & Al-Jarrah, J. M. (2019). The 

eclectic approach as a therapy for teaching English as a foreign language to the Arab students. International Journal 

of Academic Research in Progressive Education and Development, 8(1), 100-113. 

Al-Mamun, M. Advocacy of the Eclectic Approach to ESL/EFL Teaching in Bangladesh. 

Alshahrani, A. &Storch N. (2014).Investigating Teachers Written Corrective Feedback Practices in Saudi EFL 

Context: How Do They Align With their Beliefs, Intuitional Guidelines, And Students Preferences. 

Apolonio J. (2021). Needs Analysis, Challenges, and Teaching Strategies in English Grammar Learning. 

https://eric.ed.gov/?id=ED613630 

Arezou, S. (2015). Teachers Different Types of Feedback ON Iranian EFL Learners Speaking Errors and their 

Impact on the Students Uptake, 6(1), 121-133 

Asassfeh, S.M. (2013). Corrective feedback (CF) and English-major EFL learners’ ability in grammatical error 

detection and correction.English Language Teaching, 6(8). 10.5539/elt.v6n8p85 

Asif, F., & Khan, I. A. (2022). The Eclectic Approach in Teaching English for Communication. English Language 

Teaching in Pakistan, 329-343. 

Bow Valley College (2016). CLASSROOM NEEDS ASSESSMENT TOOL. 

https://globalaccess.bowvalleycollege.ca/sites/default/files/classroom%20needs%20assessment%20tool.pdf 

Chen, L. & Wang, F. (2016). An Eye Tracking Study: Implication to Implicit Critiquing Feedback Elicitation in 

Recommender Systems, 163-167 

Chung, Sandy & Pullum, Geoff (2015). Grammar. Retrieved from http://www. 

linguisticsociety.org/sites/default/files/Grammar. pdf. 

Copland, F., Garton, S., & Burns, A. (2014). Challenges in teaching English to young learners: Global perspectives 

and local realities. Tesol quarterly, 48(4), 738-762. 

Creswell, J. W., & Poth, C. N. (2016). Qualitative inquiry and research design: Choosing among five approaches 

Creswell, J.W. 2007. Qualitative inquiry and research design: Choosing among five approaches, 2nd ed., Thousand 

Oaks, CA: Sage. 



Vol-9 Issue-4 2023                IJARIIE-ISSN(O)-2395-4396 
     

21369 www.ijariie.com 2390 

Farjana N. (2014). An Experience of Teaching English Grammar. 

http://dspace.bracu.ac.bd/xmlui/bitstream/handle/10361/3315/10103014.pdf?sequence=1&isAllowed=y 

Farrokhi, F., & Sattarpour, S. (2011).The Effects of Focused and Unfocused Written Corrective Feedback on 

Grammatical Accuracy of Iranian EFL Learners.Theory and Practice in Language Studies, 1 (12), 1797-1803, 

10.4304/tpls.1.12.1797-1803. 

Fithriani, R. (2018). Communicative game-based learning in EFL grammar class: suggested activities and students’ 

perception. JEELS (Journal of English Education and Linguistics Studies), 5(2), 171-188. 

Friesen, S., & Scott, D. (2013). Inquiry-based learning: A review of the research literature. Alberta Ministry of 

Education. 3(3), 119-127Input enhancement.  

Gill, S. L. (2020). Qualitative sampling approach. Journal of Human Lactation, 36(4), 579-581 

Halkias, D., & Neubert, M. (2020). Extension of theory in leadership and management studies using the multiple 

case study design. Available at SSRN 3586256. 

Hamidun, N., Hashim S.H., Othman, N.F (2012). Enhancing Students Motivation by Providing Feedback on 

Writing: The Case of International Students From Thailand. International Journal of Social Science and 

Humanity,2(6), 591-594, 10.7763\LISSH2012 

Hinkel, E. (2016). Priortizing grammar to teach or not to teach. 

Incecay, V. & Dollar, Y.S. (2011). Foreign Language Learners Beliefs about Grammar Instruction and Error 

Correction, 10.1016/j.sbsp.2011.04.307 

Iscan, A. (2017). The Use of Eclectic Method in Teaching Turkish to Foreign Students. Journal of Education and 

Practice, 8(7), 149-153. 

Ismail (2021). Grammar Learning Strategies Practice: An Investigation of Strategies-Based Instruction Effect on 

Grammatical Competence. 

https://pdfs.semanticscholar.org/de2b/dcb4b4fc36ab052bb8f242c0858cf1fb3bd3.pdf?_ga=2.238996416.156840603.

1657441601-2082110300.1657441601 

Jabeen, A. Kazemian B & Mustafai M.S (2015). The Role of Error Analysis in Teaching and Learning of Second 

and Foreign Language, 1(2),10.5296/elr.vlil.8189 

Ji, Y., & Pham, T. (2020). Implementing task-based language teaching (TBLT) to teach grammar in English classes 

in China: Using design-based research to explore challenges and strategies. Innovation in Language Learning and 

Teaching, 14(2), 164–177. https://doi.org/10.1080/17501229.2018.1545021 

Jodaie, M., farrokhi, F., & Zoghi, M. (2011). A comparative study of EFL teachers' and intermediate high school 

students' perceptions of written corrective feedback on grammatical errors. 4 (4). 10.5539/elt.v4n4p36 

Kapur R. (2018). Factors Influencing the Students Grammar Achievement in Secondary Schools in India. 

https://www.researchgate.net/publication/324819919_Factors_Influencing_the_Students_Academic_Performance_i

n_Secondary_Schools_in_India 

Koceva, A. (2021). Teaching forms, methods and techniques used by EFL teachers and their influence on 

introverted students. Vospitanie-Journal of Educational Sciences Theory and Practice, 16(1), 79-85. 



Vol-9 Issue-4 2023                IJARIIE-ISSN(O)-2395-4396 
     

21369 www.ijariie.com 2391 

Kumar, C. P. (2013). The eclectic approach-theory and its application to the learning of English. International 

Journal of Scientific and Research Publications, 3(6), 1-4. 

Kumar, P. (2014) Teaching of English. Darya Ganj, Delhi. KSK Publisher and Distributor 

Kvam, E. K. (2021). Knowledge development in the teaching profession: an interview study of collective knowledge 

processes in primary schools in Norway. Professional development in education, 1-13. 

Larser and Freeman (2011).Techniques and Principles in LanguageTeaching. (With M. Anderson). Third Edition. 

Oxford: Oxford UniversityPress 

Lin, C.-J., Hwang, G.-J., Fu, Q.-K., & Cao, Y.-H. (2020). Facilitating EFL students’ English grammar learning 

performance and behaviors: A contextual gaming approach. Computers & Education, 152, 103876. 

https://doi.org/10.1016/j.compedu.2020.103876 

Linde S. (2018). Building on Students' Current Language Skills. https://study.com/academy/lesson/building-on-

students-current-language-skills.html 

Lonsdale, M. & Anderson, M. (2012). Preparing 21st century learners: The case for  school community 

collaborations.  ACER  Occasional  Essays, March 2012. Retrieved from 

http://www.acer.edu.au/documents/ACER-Occasional-Essay- Number_4.pdf.  

Mwanza, D. S. (2016). A critical reflection on eclecticism in the teaching of english grammar at selected Zambian 

secondary schools. 

Mwanza, D. S. (2017). The eclectic approach to language teaching: Its conceptialisation and misconceptions. 

Nagel D. (2016). You don’t Need to Study Grammar to Learn a Foreign Language. 

https://www.mezzoguild.com/you-dont-need-to-study-grammar-to-learn-a-foreign-language/ 

Nanquil L. M. Changes and Challenges in the Teaching of Grammar in the Age of Distruption. https://al-

kindipublisher.com/index.php/jlds/article/view/2211 

Nassaji, H., & Fotos, S. S. (2011). Teaching grammar in second language classrooms: Integrating form-focused 

instruction in communicative context. 

Nazari, N. (2014). The Impact of Implicit Tasks on Improving the Learners Writing in Terms of Autonomy and 

Grammatical Accuracy. International Journal of Instruction, 7(1), 121-133. 

Nernere M. (2019). The Tendency of English Teachers in Teaching Grammar for Young Learners. 

https://www.researchgate.net/publication/337493948_The_Tendency_of_English_Teachers_in_Teaching_Grammar

_for_Young_Learners 

Nikoopur, J.& Zoghi, A. (2014). The Interface of Error Types, Teachers Feedback and Students Uptake, 3(1) 

10.7575.aiac.ijalel 

Onwuegbuzie, A.J (2017). Most Common Foraml Grammatical Errors Comitted by Authors. Journal of Educational 

Issues, 3(1) 109-140, 10.59296/jei.v3il.10839. 

Oranggaga, S. D. (2022). Challenges and Prospects in Teaching Grammar using the Modular Distance Learning in 

Marawi City, Philippines. International Journal of Linguistics Studies, 2(1), 40-44. 



Vol-9 Issue-4 2023                IJARIIE-ISSN(O)-2395-4396 
     

21369 www.ijariie.com 2392 

Otilia S. M. (2015). Needs Analysis In English For Specific Purposes. 

https://ideas.repec.org/a/cbu/jrnlec/y2015v1iip54-55.html 

Pudin, C. S. J. (2017). Exploring a flipped learning approach in teaching grammar for ESL students. Indonesian 

Journal of English Language Teaching and Applied Linguistics, 2(1), 51-64. 

Rahman, N. K. (2014). Oral Feedback Used by English Teacher for Junior High School Students, 1-26 

Rao, P. S. (2018). Eclectic approach in english language teaching: A comprehensive study. ACADEMICIA: An 

International Multidisciplinary Research Journal, 8(10), 40-50. 

Roothooft, H. (2014). The relationship between adult EFL teachers' oral feedback practice and their beliefs. Journal 

homepage. 

Saeedi, Z., & Abad, S. (2016). The Application Of Technology In Teaching Grammar To EFL Learners: The Role 

Of Animated Sitcoms. Teaching English with Technology, 16(2), 23. 

Sarifa, N. (2020). Enhancing EFL learners’ English proficiency and intelligence by implementing the eclectic 

method of language teaching. Arab World English Journal (AWEJ) Volume, 11. 

Savage, K. L., Bitterlin, G., & Price, D. (2010). Grammar matters. New York: Cambridge UniversityPress. 

Schuemann, K. 2014. A phenomenological study into how students experience and understand the university 

presidency. Doctoral Dissertation, Western Michigan University, Michigan, United States of America 

Schyns, B., & Schilling, J. (2013). How bad are the effects of bad leaders? A meta-analysis of destructive leadership 

and its outcomes. The Leadership Quarterly, 24(1), 138-158. 

Shintani, N. & Rod E.  (2014). The Comparative Effect of Metalinguistic Explanation and Direct Written Corrective 

Feedback on Learners Explicit, Journal of Second Language Writing, 286-306. 

Singh, C.K.S., Singh, A.K.J., Razak, N.Q.A., Ravinthar, T.  (2017). Grammar Errors Made by ESL Tertiary 

Students in Writing, 10(5), 16-27 

Sioco, E. & De Vera, P. (2020). Grammatical Competence of Junior High School Students. 

https://files.eric.ed.gov/fulltext/EJ1247221.pdf 

Souisa T. R. (2020). Teachers’ strategies on teaching grammar: Facts and expectations of senior high school 

teachers at Ambon. https://files.eric.ed.gov/fulltext/EJ1274582.pdf 

Tabassum, P. (2018). Effect of the Eclectic Approach of Teaching on English communication skills at Elementary 

Level. Modern Journal of Language Teaching Approach (MJLTM), 8(6), 138-146. 

Tabuena, A. C. (2020). Eclecticism philosophical viewpoint of education: A teaching music philosophy. 

International Journal of Research Publication and Reviews, 1(7), 67-69. 

Tafida, Amina G. & Okunade, Shittu K. (2016). Subject-Verb Agreement Problem among English as Secondary 

Learners: A Case of One Hundred Level Undergraduates of Federal University of Technology, Minna. Journal of 

Education and General Studies. 2 (2). 

Ulum O. (2015). A NEEDS ANALYSIS STUDY FOR PREPARATORY CLASS ELT STUDENTS. 

https://files.eric.ed.gov/fulltext/ED572922.pdf 



Vol-9 Issue-4 2023                IJARIIE-ISSN(O)-2395-4396 
     

21369 www.ijariie.com 2393 

Uysal, N.D., & Aydin, S. (2017). Foreign language teachers’ perceptions of error correction in speaking classes: a 

qualitative study. The qualitative report, 22(1), 123-135. 

Wahdan M. A. (2021). Challenges of teaching English Grammar. https://mqqal.com/?p=247660 

Watson, A. M. (2015a). Conceptualizations Of “Grammar Teaching”: L1 English Teachers’ Beliefs About Teaching 

Grammar For Writing. Language Awareness, 24(1), 1–14.  

Yulduz , D., Rahimberdi, A., & Alla, S. (2020). Current Problems And Resolutions Of Teaching English Grammar. 

Academic research in educational sciences, (3), 572-576. 

Yusob K. F. (2018). Challenges of Teaching Grammar at Tertiary Level: Learning from English Lecturer’s Insights. 

Https://Www.Researchgate.Net/Publication/326732111_Challenges_Of_Teaching_Grammar_At_Tertiary_Level_L

earning_From_English_Lecturers%27_Insights 

Zhou, Z. (2017). The investigation of the English grammar learning strategy of high school students in China. 

Theory and Practice in Language Studies, 7(12), 1243. 

Zoghi, A. & Nikoopur J. (2014). The Interface of Error Types, Teachers Feedback and Students Uptake, 3(1) 

10.7575.aiac.ijalel 

Zoghi, A. and Nikoopour, J. (2013). The interface of error types, teacher’s feedback, and Students’ uptake. 

International Journal of Applied Linguistics & English Literature, 3(1). 10.7575/aiac.ijalel.v.3n.1p.54 


