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ABSTRACT 
 

This mixed-method study analyzed employer feedback on the job performance of 330 Teacher Education 

graduates under the Bachelor of Elementary Education (BEEd), Bachelor of Secondary Education (BSED) and 

Bachelor of Early Childhood Education (BECEd) programs from Bataan Peninsula State University (BPSU)–

Dinalupihan Campus across various cohorts, utilizing quantitative surveys (Cronbach’s α = 0.991) and qualitative 

interviews with 19 school principals. The study's central goal was to evaluate performance against three core 

dimensions (Personal Qualities, Professional Skills, and Instructional Competence) and extract specific, actionable 

recommendations for program enhancement. Quantitatively, graduates demonstrated Outstanding overall 

performance with a high Overall Mean of 4.72. Personal Qualities emerged as the strongest domain (M=4.79), with 

principals highlighting the graduates’ strong dedication and professional ethics as a core institutional strength. 

Qualitatively, these graduates were specifically noted for their active engagement in school-based and in-service 

training activities, demonstrating immediate commitment to the profession. Despite these areas of excellence, both 

quantitative and qualitative data converged on specific areas needing immediate improvement: namely, 

strengthening research capability, enhancing technology integration (TPACK), and developing more advanced 

communication skills, specifically mastering the art of questioning in the classroom. Based on these findings, 

principals explicitly recommended focused curriculum modernization and implementing targeted capacity-building 

programs that emphasize reflective practice to produce graduates who are more innovative, research-informed, and 

globally competitive. 
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1. INTRODUCTION 

Employer feedback is a vital mechanism for quality assurance and curriculum improvement in higher 

education, providing insights into whether graduates meet the pedagogical, professional, and ethical standards 

expected in actual classroom practice. It highlights strengths to maintain and areas needing enhancement in the 

curriculum, practicum, and overall teacher preparation. In teacher education, quality is measured not only by what 

institutions teach but also by how effectively graduates perform in real school settings, reflecting the relevance and 

impact of their academic preparation. 

 

In the Philippines, legal mandates and policies guide the monitoring and evaluation of Teacher Education 

graduates’ performance. Key frameworks include CHED Memorandum Orders (CMOs) 74, 75, and 76, series of 

2017, which set the Policies, Standards, and Guidelines (PSGs) for pre-service programs in Bachelor of Elementary 

Education (BEEd), Bachelor of Secondary Education (BSED) and Bachelor of Early Childhood Education (BECEd) 
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[33]. These require Teacher Education Institutions (TEIs) to follow outcome-based standards, ensure field 

experiences, and align curricula with national and professional benchmarks. Amendments to Section 25 of these 

CMOs in 2024 introduced stronger quality assurance measures, allowing corrective actions, including program 

suspension, for TEIs failing to meet performance or compliance standards. 

 

Another benchmark is the Philippine Professional Standards for Teachers (PPST) under DepEd Order No. 

42, s. 2017, which defines good teaching practice through seven domains: Content Knowledge and Pedagogy; 

Learning Environment; Diversity of Learners; Curriculum and Planning; Assessment and Reporting; Community 

Linkages and Professional Engagement; and Personal Growth and Professional Development (DepEd, 2017) [8]. 

Employer feedback can be evaluated against these standards to assess teacher performance. 

 

Bataan Peninsula State University (BPSU) aims to maintain quality, relevant programs through 

internationally recognized standards and effective monitoring systems. Given heightened accountability, 

systematically gathering and analyzing employer feedback on graduates’ job performance supports continuous 

curriculum improvement, program accreditation, and responsiveness to national standards and sector expectations. 

 

For this study, the seven PPST domains were clustered into three core dimensions: Instructional 

Competence (Content Knowledge and Pedagogy, Curriculum and Planning, Assessment and Reporting), 

Professional Skills (Learning Environment, Diversity of Learners, Community Linkages and Professional 

Engagement), and Personal Qualities (Personal Growth and Professional Development). 

 

This study examined employers’ feedback on the job performance of BPSU–Dinalupihan Campus Teacher 

Education graduates across academic years. The findings provide critical input for institutional quality assurance, 

curriculum enhancement, and continuous program improvement.   

 

2. RESEARCH METHODOLOGY 

The study employed a mixed-method research design, integrating both quantitative and qualitative 

approaches to provide a comprehensive analysis of the job performance of the Teacher Education graduates of 

BPSU-DC. For the quantitative component, the survey instrument developed in the previous research endeavor was 

utilized to describe the job performance of teachers across three domains—personal qualities, professional skills, 

and instructional competence. The instrument underwent pilot testing and validation, yielding a Cronbach’s alpha 

coefficient of 0.991, which indicates excellent internal consistency and reliability. 

 

To complement the quantitative data, a semi-structured interview was conducted as part of the qualitative 

phase of the study. Selected school heads or principals from both public and private schools participated as key 

informants, providing in-depth assessments and contextual insights into the job performance of the BPSU-DC 

graduates. Prior to data collection, ethical protocols and administrative procedures were strictly observed. 

 

2.1 Research Locale and Respondents  

The respondents of the study were 19 school principals from the Municipality of Dinalupihan, who served 

as the immediate heads of Teacher Education graduates from Bataan Peninsula State University–Dinalupihan 

Campus (BPSU-DC). They were requested to evaluate the job performance of the teachers under their supervision. 

The assessed 330 teachers represent BEED, BECED and BSED alumni from various cohorts of the Teacher 

Education Program across academic years. Purposive sampling was utilized and the participants were from public 

and private elementary and secondary schools within the municipality. 

  

2.2 Research Instrument 

The instrument used in this study was adapted from the survey tool previously employed in the research on 

employers’ perceptions of the job performance of teacher education graduates (Panlaqui, Bardemorilla, Cabanding, 

Nocom, & Tolentino, 2022 [19]). The tool comprised a performance evaluation covering three domains—Personal 

Qualities, Professional Skills, and Instructional Competence-using a Likert scale. It also included an interview guide 

designed to gather qualitative insights on how the teacher education alumni perform in their respective schools 

where they are currently employed. 
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2.3 Objectives of the Study 

This study aimed to get feedback from the school heads of the teachers who are alumni of the Bataan 

Peninsula State University Dinalupihan Campus (BPSU-DC). 

Specifically, it sought to answer the following objectives: 

1. Determine the job performance of the teacher education graduates of BPSU-DC in terms of personal 

qualities, professional skills, and instructional competence 

2. Describe the in-service participation of the graduates as perceived by the principals in realizing the 

vision, mission and objectives of the school. 

3. Discover the areas of excellent performance and areas needing improvement in in-service participation. 

4. Capture the suggestions and recommendations of the school heads to improve the curriculum of the 

Teacher Education Program 

 

3. RESULTS AND DISCUSSION 
 

3.1 Job Performance of the Teacher Education Graduates  

Table 1 presents the job performance of the teacher education graduates of the Bataan Peninsula State 

University Dinalupihan Campus (BPSU-DC). 

 
Table 1. Job Performance of the Teacher Education Graduates of BPSU-DC 

Domains Mean  SD 
Descriptive 

Interpretation 

Personal Qualities 4.79  0.45 Outstanding 

1. The teachers have good communication skills. 4.73 0.56 Outstanding 

2. The teachers are trustworthy and viable to manifest integrity as professionals. 4.84 0.37 Outstanding 

3. The teachers have sense of humor, pleasant outlook, and optimism. 4.71 0.56 Outstanding 

4. The teachers show care for the learners. 4.84 0.37 Outstanding 

5. The teachers demonstrate initiative and resourcefulness. 4.84 0.37 Outstanding 

Professional Skills 4.74  0.43 Outstanding 

1. The teachers show dedication/commitment towards work. 4.74 0.42 Outstanding 

2. They exhibit good time management. 4.63 0.50 Outstanding 

3. They have smooth interpersonal relationships with the superior and peers. 4.76 0.42 Outstanding 

4. They find opportunity for professional advancement. 4.75 0.45 Outstanding 

5. They participates actively in the different school activities. 4.75  0.37 Outstanding 

6. They serve as role models and as inspirations to the learners. 4.82  0.42 Outstanding 

Instructional Competence 4.62   0.59 Outstanding 

1. Teachers show dedication prepare lessons and use suitable strategies and techniques 4.68 0.58 Outstanding 

2. They show mastery of the subject matter. 4.66 0.48 Outstanding 

3. They acknowledge learners' differences and promote inclusion. 4.73 0.42 Outstanding 

4. They utilize the art of questioning to develop higher-order thinking skills of the learners 4.66 0.67 Outstanding 

5. They show the ability to assess learners' needs and learning outcomes. 4.59 0.77 Outstanding 

6. They make sure that the classroom is a safe space and a conducive learning 

environment. 
4.41 0.61 Outstanding 

Overall Mean 4.72 0.49 Outstanding 

Legend: 4.20 – 5.00 Outstanding; 3.40 – 4.19 Very Satisfactory; 2.60 – 3.39 Satisfactory; 1.80 – 2.59 Unsatisfactory; 1.00 – 1.79 

Poor 

 

Table 1 shows the Job Performance of Teacher Education Graduates of BPSU-DC is overwhelmingly 

positive, with an overall mean of 4.72, translating to an Outstanding descriptive interpretation. A closer examination 

of the three domains- Personal Qualities, Professional Skills, and Instructional Competence—reveals consistent 

excellence across the board, with minor variations in the level of strength and consistency. 

 

Personal Qualities 

The domain of Personal Qualities obtained the highest mean score (M = 4.79, Outstanding), highlighting 

that the graduates’ character and disposition are their strongest assets. They are especially recognized for 
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trustworthiness, integrity, initiative, resourcefulness, and care for learners (M = 4.84, SD = 0.37). The low 

variability in responses indicates strong consensus among principals regarding these exemplary traits.  These results 

echo recent studies emphasizing that teachers’ personal attributes are vital to professional effectiveness. Calamba 

and Tagadiad (2024) [5] found that positive traits enhance organizational commitment and performance, while 

Saban (2024) [23] and Laguna and Quezon (2025) [15] identified integrity, adaptability, and teamwork as predictors 

of teaching success. Together, these findings affirm that strong moral character and interpersonal qualities are 

foundational to effective teaching practice. 

 

Professional Skills 

The Professional Skills domain also received an Outstanding rating (M = 4.74), reflecting the graduates’ 

strong dedication and professionalism. They excel in serving as role models and inspirations to learners (M = 4.82, 

SD = 0.42) and show consistent commitment to work, school involvement, and professional growth (M = 4.75). The 

low standard deviations (0.37–0.50) indicate that principals share a uniform perception of their high engagement and 

reliability.  These findings are consistent with recent research emphasizing that commitment, role modeling, and 

continuous professional growth are core to teacher effectiveness. Kuyong (2025) [14] highlights that professional 

competence entails fostering a positive teaching climate and ongoing self-improvement, while Romorosa and Ucang 

(2025) [22] associate teachers’ motivation for development with strong professional commitment. Likewise, the 

EDCOM II (2024) [25] review underscores that sustained teacher quality depends on nurturing professional 

engagement and institutional support—qualities clearly demonstrated by the BPSU–DC graduates. 

 

Instructional Competence 

The Instructional Competence domain, though still rated Outstanding (M = 4.62), recorded the lowest mean 

among the three, indicating slightly less consistency in this area despite overall excellence. Graduates performed 

best in acknowledging learners’ differences and promoting inclusion (M = 4.73, SD = 0.42) and in lesson 

preparation and use of suitable strategies (M = 4.68, SD = 0.58). Slightly higher variability appeared in assessing 

learners’ needs and outcomes (M = 4.59, SD = 0.77) and maintaining a safe and conducive classroom environment 

(M = 4.41, SD = 0.61), suggesting some differences in principals’ observations of these skills.  These results support 

recent studies highlighting the role of instructional competence and inclusive pedagogy in teacher effectiveness. 

Raguindin (2025) [21] identified inclusion, differentiation, and assessment for diverse learners as essential 

competencies, while Bagus (2025) [3] and Ignacio (2025) [11] linked teachers’ adaptability, assessment skills, and 

continuous training to improved student outcomes. Hence, while the graduates’ instructional skills remain 

commendable, the slight variability underscores the need for ongoing professional development to ensure consistent 

mastery of advanced pedagogical and assessment practices. 

 

3.2 In-Service Participation of the Graduates as Perceived by the Principals in Realizing the Vision, Mission 

and Objectives of the School 

 

 There are five themes that were generated from the responses of the school heads about the in-service 

participation of the teacher graduates of BPSU-DC. 

 

Professional Competence and Dedication to Duty 

 

The principals’ perceptions strongly affirm that BPSU–Dinalupihan Campus graduates exemplify high 

levels of professional competence and dedication to duty, both of which are vital in realizing the school’s vision and 

mission. This finding aligns with Raguindin’s (2025) [21] study, which highlights that professional competence 

among Filipino teachers extends beyond subject mastery to include professional disposition, institutional 

engagement, and responsiveness to educational goals. Similarly, Bagus (2025) [3] emphasizes that instructional 

adaptability and professional behavior predict student engagement, underscoring that competent and dedicated 

teachers play a pivotal role in achieving institutional success.  Below is the sample statement from the participant: 

“The teachers demonstrate a strong commitment to their profession. They consistently put in the effort 

to deliver high-quality educational services and actively seek opportunities for professional growth. 

They are the living proof of the school's success, demonstrating the quality of its education through 

their professional achievements.” (Participant 12) 

 

The findings confirm that BPSU–DC graduates consistently exhibit high performance and a strong 

commitment to continuous professional growth, aligning with the Philippine Professional Standards for Teachers 
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(DepEd, 2017) [8]. Their initiative to enhance instructional practices and dedication to lifelong learning reflect the 

values noted by Panlaqui et al. (2022) [19], who found that employers highly regard their work ethic and 

competence. Beyond the classroom, their professionalism and collaborative spirit foster positive relationships with 

colleagues and parents, strengthening school-community partnerships.  

 

Active Engagement and Collaborative Spirit 

 

The principals’ testimonies emphasize that graduates are not merely present in school activities; they are 

active, consultative contributors who exercise professional ownership. One principal observed: 

“They participated in school activities and shared their expertise in dealing with co- workers. As 

teachers, they give their full potential to be able to realize the vision and mission of the department..” 

(Participant 1) 

Another added: 

“They always actively engaged. Most of them work with love and do task with utmost dignity..” 

(Participant 7) 

 

These narratives reflect what researchers describe the teachers’ ability to actively shape their professional 

environment rather than simply follow existing norms. As Tupas (2021) [17] explains, when teachers work 

collaboratively and share their expertise, they help steer the school’s direction by contributing to its practices and 

goals. In the Philippine context, such engagement goes beyond teaching; it also involves building meaningful 

relationships within the school and community, which has become an essential part of a teacher’s professional role 

(Arguelles, 2025) [2]. Supporting this, Aliste and Basañes (2024) [1] found that teachers who are highly engaged—

mentally, emotionally, and socially—play a vital role in their school’s overall success. 

 

In this light, the graduates’ active participation and willingness to share their ideas show a strong sense of 

ownership and purpose. Their way of “working with love and dignity” reflects not just responsibility, but a genuine 

dedication to the teaching vocation. This deep sense of commitment transforms ordinary participation into 

meaningful contribution—helping turn the school’s vision, mission, and objectives into shared realities. 

 

Initiative for Continuous Improvement and Innovation 

 

This theme reflects the graduates’ proactive commitment to continuous professional growth and 

instructional innovation. The principals consistently describe them as educators who strive to improve their craft, 

showing that their professional development is not a mere compliance activity but a deeply ingrained value.  Here 

are the sample responses of the participants: 

“They actively participate and consistently engage demonstrating a strong commitment to continues 

improvement and professional growth. Their values and competencies instilled to them and their 

dedication to fostering a holistic development among learners contributes to the realization of the 

school’s vision, mission and objectives.” (Participant 13) 

 

“They show commitment and dedication to learners' academic and personal growth. They show 

professionalism and punctuality in all assigned tasks and responsibilities. They show professionalism 

and punctuality in all assigned tasks and responsibilities..” (Participant 2) 

 

Research indicates that an individual's intrinsic drive, fostered by a sense of competence and purpose, is more 

sustainable and conducive to long-term engagement than external pressure. When teachers perceive professional 

development as an opportunity for personal fulfillment and growth, their motivation becomes endogenous or internal 

(Wang, 2025) [31] , directly validating the finding that their growth is a "deeply ingrained value." Furthermore, this 

proactive approach to professional learning is essential for fostering critical professionalism and adopting innovative 

strategies, often best supported through collaborative professional development that satisfies teachers' psychological 

needs for autonomy and competence (Vedder-Weiss et al., 2024) [30]. 

 

The dedication to improvement and fostering holistic development among learners, as cited by participants, 

also reflects a high degree of professional commitment. This commitment is crucial as it directly influences 

instructional practices and the teachers' alignment with broader institutional goals (Derakhshan et al., 2023) [9]. The 

graduates embody the expectations of the national framework, specifically Domain 7 of the Philippine Professional 
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Standards for Teachers (PPST), which mandates that teachers "value personal growth and professional 

development" and exhibit a high personal regard for the profession (DepEd, 2017) [8]. Their consistent and 

proactive engagement demonstrates the successful internalization of this standard into their daily practice. 

 

Alignment with School Goals and Mandate 

 

The theme of Alignment with School Goals and Mandate underscores the principals' perception that the 

graduates' in-service efforts are tightly focused on and consistently supportive of the institution's overall strategic 

objectives. This is a critical dimension of professional responsibility, as it ensures that individual actions contribute 

synergistically to the school's success. 

“Teachers consistently works hard, and diligently engaging students to continuously strive for self- 

improvement. They are teachers who are very competitive, innovative, and empowered individuals 

who contribute proactively toward the attainment of the institutional goal..” (Participant 14) 

 

“BPSU-DC alumni teachers actively join seminars, trainings, and workshops to enhance their 

teaching skills and professional growth. BPSU-DC graduates uphold its values, excel in their fields, 

and contribute to community growth, fulfilling the school's vision and mission.” (Participant 17) 

 

Recent research confirms that teacher motivation and professional development are key mediators that 

significantly enhance overall teacher performance, which is vital for achieving institutional success (Kholifah, 

Nurtanto, Mutohhari, Subakti, Ramadhan & Majid, 2024) [12].  The graduates' proactive approach, characterized by 

being "very competitive, innovative, and empowered individuals and their commitment to actively joining 

"seminars, trainings, and workshops, highlights a strong professional identity. This identity is rooted in an emotional 

and psychological bond to the school, a deep sense of professional commitment that directly influences their 

instructional quality and their capacity to contribute meaningfully to the institutional mission (Derakhshan et al., 

2023) [9]. 

 

Exemplary Character and Professionalism 

 

The theme Exemplary Character and Professionalism focuses on the foundational ethical and behavioral 

qualities that the graduates bring to their roles, which principals recognize as indispensable for a stable and 

functional school environment. This theme emphasizes integrity, discipline, and adherence to professional standards. 

“They show commitment and dedication to learners' academic and personal growth. They show 

professionalism and punctuality in all assigned tasks and responsibilities. They show 

professionalism and punctuality in all assigned tasks and responsibilities..” (Participant 2) 

 

“They adhere to the rules and regulations of DEPED. (Participant 11) 

 

The principals’ emphasis on ethical conduct and professionalism aligns with studies underscoring that 

integrity, punctuality, and responsibility are fundamental to maintaining school discipline and effective management 

(Oktadiana, 2018) [17]. Professional ethics—rooted in fairness and accountability—strengthen trust and inclusivity 

within educational communities (Online Learning College, 2024) [18]. Likewise, adherence to institutional rules and 

academic integrity reflects teachers’ long-term professional reliability and commitment to lifelong learning (NASSP, 

2022) [16]. As Darling-Hammond et al. (2021) [7] note, ethical and professionally developed educators are vital to 

sustaining teaching quality and school stability. Thus, the exemplary character of BPSU–DC graduates serve as the 

moral backbone of their institutions, fostering both integrity and excellence in practice. 

 

3.3 Areas of Excellent Performance and Areas Needing Improvement in In-Service Participation 

 

 In this study, it was revealed that teachers demonstrated exceptional performance in core instructional and 

pedagogical competence, while certain gaps were identified in their specialized skills. 

 

Core Instructional and Pedagogical Competence 

 

The principals' responses reveal that the graduates' most salient strength lies in their Core Instructional and 

Pedagogical Competence, forming the essential basis of their effectiveness as educators. This theme highlights the 
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consistently high quality of their teaching practices, skill application, and overall professional execution within the 

classroom. The following are sample responses from the participants: 

“They perform excellently in teaching and showed their expertise in dealing with different kinds of 

learners...” (Participant 1) 

 

“They performed well in academic teaching fields....” (Participant 19) 

 

“Excellent in classroom management and teaching strategies....” (Participant 13) 

 

These findings align closely with previous research emphasizing the importance of instructional and 

pedagogical competence in teacher effectiveness. Setiawan, Triyono, Sukarno, Nurtanto, Majid, and Hamid (2022) 

[26] found that strong pedagogical skills allow teachers to apply effective methods and manage classrooms to meet 

diverse student needs, directly supporting the present study’s evidence of graduates’ professional excellence and 

adaptability. Zhang and An (2023) [32] similarly highlighted that instructional competence, combined with 

classroom management and well-implemented teaching strategies, is crucial for professional performance and 

student engagement, mirroring the principals’ observations of graduates’ teaching proficiency. Furthermore, 

Bouslog (2023) [4] emphasized that the use of varied teaching strategies enhances instructional quality and student 

learning, reinforcing the importance of the graduates’ demonstrated expertise in managing classrooms and 

employing effective teaching approaches. Collectively, these studies confirm that core instructional and pedagogical 

competencies remain fundamental to teaching success, corroborating the present study’s findings. 

 

Specialized Skill Gaps 

 

This highlights a noticeable variability in the graduates' performance, characterized by significant subject-

specific strengths alongside critical skill deficits in specialized areas like research, technology and communication 

skills.  Here are some of the responses of the school heads. 

 

“They do great in journalism, math and science. However, they have to be capacitated more in 

conducting research. Only 3 out of 25 teachers have research proposals.” (Participant 10) 

 

“Sports, journalism, academic completion are the field that most of the graduates excel but not 

actively creating and participating in the research activities. No action research is being made, 

created or submitted for the graduates of BPSU” (Participant 16) 

 

“Some are relatively poor in terms of communication, especially in the art of questioning..” 

(Participant 14) 

 

“BPSU-DC graduates perform excellently in classroom teaching, curriculum development, and 

student engagement. They excel in professional development activities and community service. 

However, they may face challenges in administrative tasks or technology integration, where their 

performance might be less strong..” (Participant 18) 

 

The variability in graduate performance—strong in subjects like journalism, math, and science, yet weak in 

research, technology integration, and advanced communication—is a widely documented challenge in current 

teacher preparation research. This pattern reveals that teachers often exit their programs as content specialists but 

with significant gaps in professional, applied skills. The struggle with research, evident in the lack of research 

proposals or action research (Participant 10, 16), supports the finding by Setiawan et al. (2022) [26], who noted a 

persistent academic-to-practice gap where teachers fail to integrate investigative work into their routine school 

improvement efforts. Similarly, the reported difficulties with technology integration and administrative tasks 

(Participant 18) echo global concerns detailed in the UNESCO (2023) [28] GEM Report, which stresses that simply 

having technology doesn't guarantee effective pedagogical use (TPACK), especially for complex tasks beyond basic 

instruction.  

Finally, the observed deficit in communication and the "art of questioning" (Participant 14) is critical, as 

effective questioning is central to promoting higher-order thinking, a core marker of teacher effectiveness (Universal 

Journal of Educational Research, 2022) [29]. These findings collectively signal that while the graduates possess the 
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foundational content knowledge, they require immediate, targeted professional development to become truly 

reflective, tech-savvy, and highly effective communicators in the modern classroom. 

 

3.4 Suggestions and Recommendations to Improve the Curriculum of the Teacher Education Program 

 

Based on the suggestions and recommendations provided by the school heads, the following three themes 

were encapsulated the responses: 

 

Curriculum and Program Modernization 

 

The core recommendation is to affirm the program's foundational effectiveness, which successfully equips 

graduates with essential knowledge and readiness for teaching, while simultaneously initiating a commitment to 

dynamic curriculum modernization. This requires the institution to regularly revisit and evaluate its offerings, 

ensuring they remain abreast of national curriculum revisions (DepEd mandates) and the latest educational trends. 

Key areas for immediate content integration include strategies for Inclusive Education and teaching math for 

Generation Alpha learners. Furthermore, the program must ensure comprehensive alignment of its curriculum with 

contemporary standards across all aspects, from lesson planning and assessment to school leadership and 

philosophical bases, thereby providing graduates with the adaptability necessary for the demands of the modern 

classroom. The sample responses of the principals are the following: 

“Regularly revisit and evaluate the curriculum to assess its effectiveness and make necessary 

adjustments.” (Participant 3) 

 

“Include relevant strategies in teaching Math for generation alpha learners ..” (Participant 7) 

 

“Align lesson planning, school leadership and school operations and management assessment and 

pedagogy, update legal and philosophical bases with the latest trend or the five point agenda...” 

(Participant 15) 

 

The necessity for Curriculum and Program Modernization in teacher education is an urgent affirmation of the 

program's foundational success coupled with a critical need for dynamic relevance. This mirrors the literature's 

critique of static pre-service programs facing rapid educational shifts in inclusivity, technology, and generational 

learning styles. The call to "regularly revisit and evaluate the curriculum" (Participant 3) aligns directly with 

Darling-Hammond's (2017) [6] concept of high-quality teacher preparation as a continuous "learning system" that 

adapts based on feedback from schools. Crucially, the program must integrate pedagogy for "Generation Alpha 

learners" (Participant 7), moving past traditional methods to utilize digital literacy and personalized learning paths as 

suggested by the research on Prensky's (2001) [20] "Digital Natives" and subsequent global reports (UNESCO, 

2023) [28]. Furthermore, achieving holistic alignment-from lesson planning to school leadership and 

legal/philosophical bases (Participant 15)-is vital. This includes weaving Inclusive Education strategies throughout 

the entire curriculum, thereby fulfilling the philosophical shift that Florian (2014) [10] argues is necessary to ensure 

teachers view diversity as a resource. Ultimately, the program's long-term effectiveness hinges on institutionalizing 

a continuous, data-driven process of modernization that directly integrates current educational mandates and 

research. 

 

Targeted Skill and Practical Capacity Building 

 

The principals strongly recommend that the Teacher Education Program undertake a targeted overhaul to 

enhance specialized and practical skills among graduates. This requires integrating more technology-based courses 

and digital tools, coupled with hands-on training and research activities, to foster adaptability and strengthen 

teaching skills. Simultaneously, the program must increase practical teaching experiences and strengthen classroom 

management while incorporating innovative strategies to address complex instructional challenges, such as focusing 

on Early Language Literacy and Numeracy (ELLN) for struggling students. Ultimately, these changes are necessary 

to cultivate 21st-century skills like critical thinking and collaboration, ensuring graduates are equipped for modern 

classroom demands.  Some of the statements of the school heads are shown below. 

 

“Integrate more technology-based courses, hands-on training, and research activities to strengthen 

teaching skills and adaptability to modern classroom needs..” (Participant 17) 
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“To improve the Teacher Education Program, focus on Early Language Literacy and Numeracy 

(ELLN) may be done so that they will be able to help the struggling readers within the school...” 

(Participant 10) 

 

“To improve the Teacher Education Program curriculum, incorporate innovative teaching strategies 

and digital tools....” (Participant 18) 

 

The consensus among principals to refit teacher education and boost specialized and practical skills 

highlights a critical need to better prepare graduates for today's classrooms. This urgency stems from three key 

areas: integrating more "technology-based courses, hands-on training, and research activities" (Participant 17) to 

develop sophisticated Technological Pedagogical Content Knowledge (TPACK), as defined by Koehler and Mishra 

(2009) [13]. Simply put, teachers need to move beyond basic digital fluency to effectively blend technology with 

content and instruction, a necessity stressed by the UNESCO (2023) [28] GEM Report. 

 

At present, under the curriculum based on the CHED Memorandum Orders (CMOs) series of 2017, or the 

Policies, Standards, and Guidelines (PSG) for teacher education programs, some of the cited recommendations are 

already incorporated. These include the integration of digital tools in the Educational Technology 2 course-tailored 

according to program and major, as well as the enhancement of research capabilities through the two research 

courses. 

 

Simultaneously, the push for more practical teaching experiences addresses the importance of real-world 

competence. This aligns with Darling-Hammond’s (2017) [6] research showing that high-performing programs 

require extensive, supervised clinical work to build skills like strong classroom management. Finally, the targeted 

focus on Early Language Literacy and Numeracy (ELLN) for "struggling readers" (Participant 10) emphasizes that 

graduates must have specialized, evidence-based strategies to tackle foundational learning deficits. By incorporating 

innovative methods and digital tools (Participant 18), the program can cultivate the 21st-century skills necessary to 

produce adaptable and highly skilled practitioners who can truly meet the needs of every modern learner. 

 

Professional Commitment and Standards 

 

The recommendations emphasize that maintaining high professional standards requires fostering sustained 

growth and commitment among educators. Graduates should be encouraged to pursue continuous professional 

development by attending seminars, symposia, and masteral degrees to ensure knowledge currency. Crucially, the 

program must promote research, reflection, and professional ethics to instill a deep sense of responsibility and moral 

practice.  

“Attending seminars, symposium and pursuing masteral degree. (Participant 4) 

 

“..Promote research, reflection, and professional ethics.. (Participant 18) 

 

The calls from principals to pursue "seminars, symposium and pursuing masteral degree" (Participant 4) are 

essential for knowledge currency. As Darling-Hammond (2017) [6] points out, top-tier education systems view 

teaching as an "expert profession," meaning continuous, advanced learning is non-negotiable for keeping pace with 

dynamic curriculum and research.  Crucially, the demand to "Promote research, reflection, and professional ethics" 

(Participant 18) fosters the character of a reflective practitioner. This is about instilling a deep sense of moral 

practice and responsibility. It cultivates Schön's (2017) [24] "reflection-in-action," the vital skill of analyzing and 

adjusting one's teaching in the moment. By marrying research with this habit of reflection, the program ensures 

graduates become ethical leaders and active contributors to school improvement, guaranteeing they remain effective 

and relevant long after they leave the university. 

 

3.5 Triangulation of Quantitative and Qualitative Findings 

 

The quantitative and qualitative results converge to provide a comprehensive picture of the job 

performance of BPSU–Dinalupihan Campus Teacher Education graduates. Quantitatively, graduates demonstrate 

overwhelmingly positive performance, with an overall mean of 4.72, rated as Outstanding. They excel across three 

domains—Personal Qualities, Professional Skills, and Instructional Competence—though slightly lower consistency 
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was noted in instructional competence, particularly in assessing learner outcomes and maintaining a conducive 

classroom environment. 

 

Qualitative findings complement and enrich these results. Principals perceive graduates as highly 

competent, dedicated, and professionally ethical, aligning with the quantitative evidence of strong Personal Qualities 

and Professional Skills. Graduates actively engage in school activities, collaborate with colleagues, and demonstrate 

initiative for continuous improvement and instructional innovation, confirming the high engagement and role-

modeling reflected in the quantitative scores. Both data sets highlight graduates’ core instructional and pedagogical 

strengths, particularly in classroom management, lesson delivery, and promoting inclusion. However, qualitative 

insights also reveal areas for further development—research capability, technology integration, and advanced 

communication skills—which correspond to the slightly lower quantitative ratings in certain aspects of instructional 

competence. 

 

Finally, principals’ recommendations for curriculum modernization, targeted capacity-building, and 

sustained professional development provide actionable strategies to address these gaps. This triangulated evidence 

affirms that while BPSU–DC effectively prepares graduates with strong personal, professional, and instructional 

competencies, ongoing program enhancements are essential to produce reflective, innovative, and globally 

competitive educators. 

 

4. CONCLUSIONS 
 

Based on the findings, it can be concluded that the teacher education graduates of BPSU-DC consistently 

demonstrate outstanding job performance that reflects the competencies and professional standards set by the PPST. 

Their strong personal qualities, professional skills, and instructional competence signify that the Teacher Education 

Program effectively prepares them for the demands of the teaching profession. The graduates’ commitment to 

continuous improvement, collaboration, and alignment with institutional goals illustrates their professional integrity 

and dedication to educational excellence. However, to further strengthen their effectiveness and adaptability, 

emphasis should be given to enhancing research capability, technology integration, and communication skills—

particularly in the art of questioning. Addressing these areas through program modernization, focused capacity 

building, and sustained professional development will ensure that BPSU-DC continues to produce competent, 

innovative, and globally competitive educators. 

 

5. RECOMMENDATIONS 
 

To further enhance the effectiveness of BPSU-DC teacher education graduates, the curriculum should 

strengthen research skills through practical, classroom-based projects and training. Graduates would also benefit 

from more exposure to technology integration and digital tools, as well as development of communication skills, 

particularly in the art of questioning. Continuous curriculum updates aligned with PPST standards and current 

educational trends will keep graduates responsive and competent. Furthermore, extension programs with partner 

schools and agencies can provide hands-on opportunities to apply these skills, addressing areas for improvement 

while fostering community engagement, collaboration, and professional growth. 
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