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ABSTRACT 

This study explores the life skills of prospective teachers with visual impairments and their implications in 

inclusive education. Using in-depth interviews and thematic analysis, it revealed that personal, social, and 

professional life skills based on the World Health Organization's 10 core life skills framework is very important. 

Findings from six participants showed strengths in self-awareness, empathy,  building healthy relationships and 

communication, moderate competency in emotional management, problem-solving, and decision-making, but 

challenges in creative thinking, critical thinking, and stress management. Participants emphasized the need for 

tailored life skills training to enhance their readiness for inclusive teaching. The study highlights the importance 

of integrating comprehensive life skills development in the teacher preparation programs to empower educators 

with Visual Impairment These findings brought the scope to reframe teacher training curriculum, policy, and 

educational practices, reinforcing the need for inclusive strategies that support diversity, equity, and inclusion in 

modern classrooms. 
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1. INTRODUCTION  

Visual impairment can present unique challenges in navigating daily life, especially for individuals seeking to 

acquire essential life skills. Inclusive education plays a crucial role in empowering those with visual impairments 

to thrive in a diverse and supportive learning environment. Prospective teachers have a significant impact on 

shaping inclusive classrooms that cater to the needs of all students, including those with visual impairments. By 

bridging the gap through effective teaching strategies and leveraging innovative tools and technologies, educators 

can create a more inclusive and accessible learning experience for all. By highlighting strategies for teaching 

students with visual impairments and showcasing innovative tools and technologies for inclusive learning, we aim 

to provide valuable insights for educators looking to enhance their inclusive teaching practices. The broader 

impact of inclusive education in fostering a more inclusive society beyond the classroom walls. By fostering a 

sense of belonging and acceptance, educators can help create a brighter future where individuals with visual 

impairments can fully participate and contribute to society. 

 

1.1 Empowering Through Inclusive Education  

Inclusive education is a powerful tool for empowering individuals with visual impairments to thrive in a diverse 

and supportive learning environment. By creating classrooms that cater to the needs of all students, including 

those with visual impairments, prospective teachers play a crucial role in shaping a more inclusive society. 

Through effective teaching strategies and innovative tools and technologies, educators can bridge the gap and 

provide a more accessible learning experience for all. 

Inclusive education fosters a sense of belonging and acceptance, paving the way for individuals with visual 

impairments to fully participate and contribute to society. By embracing diversity and catering to the unique needs 

of students with visual impairments, educators can help create a brighter future where inclusivity and accessibility 

are at the forefront of education. This approach not only enhances the independence and confidence of individuals 

with visual impairments but also promotes a more equitable and inclusive society for all. Inclusive education is 

not just about teaching academic subjects; it is about fostering a sense of community and empowerment that 

extends beyond the classroom walls. Join us in envisioning a future where inclusivity and accessibility are 

fundamental principles in education, creating a more inclusive society for all. 
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1.2 The Role of Prospective Teachers in Shaping Inclusive Classrooms  

Prospective teachers play a crucial role in shaping inclusive classrooms that cater to the needs of all students, 

including those with visual impairments. By embracing diversity and fostering a supportive learning environment, 

educators can empower individuals with visual impairments to thrive and succeed. Collaboration is key in creating 

inclusive classrooms, as teachers work together with students, families, and support staff to ensure that everyone's 

needs are met. Empathy is essential for understanding the unique challenges faced by individuals with visual 

impairments and creating a welcoming and inclusive atmosphere. 

Effective communication is a fundamental skill for prospective teachers working with students with visual 

impairments. By using clear and concise language, teachers can ensure that instructions and information are easily 

understood. Adaptability is another crucial trait for educators, as they must be able to modify teaching strategies 

and materials to meet the diverse needs of all students. Patience is also important, as individuals with visual 

impairments may require additional time and support to complete tasks. 

 

Prospective teachers can create inclusive classrooms by differentiating instruction to accommodate the varying 

learning styles and abilities of students with visual impairments. Providing multiple means of representation 

allows students to access information in ways that work best for them, whether through auditory, tactile, or visual 

methods. Encouraging independence is also vital, as teachers empower students to take ownership of their learning 

and develop essential life skills. Prospective teachers play a critical role in creating inclusive classrooms that 

support the diverse needs of students with visual impairments. By fostering a culture of collaboration, empathy, 

and adaptability, educators can empower individuals with visual impairments to thrive and reach their full 

potential in a supportive and inclusive learning environment. 

 

1.3 Strategies for Teaching Students with Visual Impairments 

When it comes to teaching students with visual impairments, educators must employ strategies that cater to their 

unique needs. Differentiating instruction is crucial to accommodate varying learning styles and abilities. Providing 

multiple means of representation allows students to access information in ways that work best for them, whether 

through auditory, tactile, or visual methods. Encouraging independence is also vital, empowering students to take 

ownership of their learning and develop essential life skills. 

Effective communication is a fundamental skill for teachers working with students with visual impairments. Using 

clear and concise language ensures that instructions and information are easily understood. Adaptability is another 

crucial trait, as educators must be able to modify teaching strategies and materials to meet the diverse needs of all 

students. Patience is also important, as individuals with visual impairments may require additional time and 

support to complete tasks. Inclusive classrooms can benefit from collaboration among teachers, students, families, 

and support staff to ensure that everyone's needs are met. Empathy plays a key role in understanding the challenges 

faced by individuals with visual impairments and creating a welcoming atmosphere. By leveraging innovative 

tools and technologies, such as assistive technologies like screen readers and magnification software, teachers can 

enhance the learning experience for students with visual impairments. 

 

1.4 WHO Core Life Skills 

The WHO core life skills encompass a range of abilities that are essential for the holistic development and success 

of individuals in various aspects of life. When considering prospective teachers with visual impairment in 

inclusive classrooms, the importance of these core skills becomes particularly pronounced: 

 

Self-Awareness: Prospective teachers with visual impairment need to have a deep understanding of their abilities, 

limitations, and emotions. This self-awareness allows them to effectively navigate the challenges of teaching in 

inclusive settings, advocate for their needs, and make informed decisions about their teaching practices. 

 

Empathy: Empathy enables prospective teachers to understand the diverse needs and perspectives of their 

students, including those with visual impairment. By empathizing with their students, teachers can create a 

supportive and inclusive classroom environment where every student feels valued and understood. 

 

Creative Thinking: Creative thinking is essential for adapting teaching methods and materials to accommodate 

the diverse learning needs of students with visual impairment. Prospective teachers must be able to think outside 

the box, find innovative solutions to accessibility challenges, and create engaging learning experiences for all 

students. 

 

Critical Thinking: Critical thinking allows prospective teachers to analyze complex situations, evaluate teaching 

strategies, and make evidence-based decisions to promote inclusivity in the classroom. By critically examining 

their own practices and seeking continuous improvement, teachers can enhance the quality of education for 

students with visual impairment. 
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Problem-Solving: Inclusive classrooms present unique challenges that require effective problem-solving skills. 

Prospective teachers must be able to identify barriers to learning, develop creative solutions, and collaborate with 

colleagues and stakeholders to address these challenges and ensure equitable access to education for all students. 

 

Decision-Making: Decision-making skills are crucial for prospective teachers to prioritize inclusivity, 

accessibility, and student well-being in their teaching practices. By making informed decisions based on the needs 

of their students, teachers can create a supportive and inclusive learning environment that fosters academic success 

and personal growth. 

 

Coping With Stress and Emotions: Teaching in inclusive classrooms can be emotionally demanding, especially 

for teachers with visual impairment who may face additional challenges. Effective coping strategies help 

prospective teachers manage stress, maintain emotional well-being, and sustain their passion for teaching in 

diverse educational settings. 

 

Healthy Interpersonal Relationships: Building positive relationships with students, colleagues, and other 

stakeholders is essential for effective teaching and learning in inclusive classrooms. Prospective teachers must be 

able to communicate effectively, collaborate with others, and resolve conflicts constructively to create a 

supportive and inclusive school community. 

 

Effective communication: Effective communication is a cornerstone of inclusive education, enabling prospective 

teachers to convey information, facilitate learning, and foster positive relationships with students and colleagues. 

Clear and accessible communication is especially important for teachers with visual impairment to ensure that all 

students can fully participate in the learning process. 

 

The WHO core life skills provide a framework for supporting the development and success of prospective teachers 

with visual impairment in inclusive classrooms. By cultivating these skills, teachers can create inclusive learning 

environments where all students, regardless of ability, have the opportunity to thrive academically, socially, and 

emotionally. 

 

2. REVIEW LITERATURE OF THE STUDY  

In a comprehensive study on the life skills of prospective teachers with visual impairment in inclusive classrooms, 

it is essential to consider various aspects related to inclusive education. Understanding teachers' beliefs, readiness, 

attitudes, and strategies towards inclusive education is crucial for effective implementation. Research has 

indicated that teachers in inclusive classrooms require adequate training and preparation (Harvey et al., 2008) [2]. 

Studies have emphasized the importance of teachers' engagement with learners in inclusive classrooms Skae et al. 

(2020) [6] and the significance of relationships within inclusive settings (Santos et al., 2016) [5]. 

 

Furthermore, the quality of inclusive practices is a pivotal factor in the success of inclusive education. Studies 

have assessed the quality of inclusive classrooms in both preschools Hestenes et al. (2008) [4] and infant/toddler 

settings (Hestenes et al., 2007) [3]. Evaluating the quality of inclusive practices using tools such as the Inclusive 

Classroom Profile can offer valuable insights (Soukakou et al., 2014) [8]. Additionally, exploring the perceptions 

of teachers and students regarding inclusion can provide valuable perspectives on the effectiveness of inclusive 

practices (Warren et al., 2020) [9]. 

 

Moreover, the impact of inclusive education on student outcomes is a critical consideration. Research has 

demonstrated that students with disabilities in inclusive classrooms can achieve better outcomes compared to 

those in special education settings (Smogorzewska et al., 2019) [7]. Additionally, inclusive classrooms have been 

linked to higher academic achievement for students with special needs (Goldberg, 2014) [1]. These studies of the 

life skills of prospective teachers with visual impairment in inclusive classrooms necessitate a deep understanding 

of teachers' beliefs, attitudes, readiness, strategies, and the quality of inclusive practices. By synthesizing research 

findings on these topics, educators and policymakers can acquire valuable insights into enhancing inclusive 

education for students with visual impairment. 
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2.1 Need for the Study 

Life skills are essential for individuals with visual impairments to navigate daily challenges and achieve 

independence. These skills encompass a wide range of abilities, including communication, mobility, self-care, 

and social interaction. Effective communication is crucial for individuals with visual impairments to express their 

needs and interact with others. Developing mobility skills enables them to move around safely and confidently in 

various environments. Self-care skills, such as personal hygiene and grooming, are essential for maintaining 

independence and well-being. Social interaction skills help individuals with visual impairments build relationships 

and participate in social activities. 

 

In navigating visual impairment, individuals must also develop adaptive skills to overcome obstacles and 

accomplish tasks in alternative ways. Problem-solving skills are particularly important for finding creative 

solutions to everyday challenges. Time management skills help individuals prioritize tasks and activities 

efficiently. Organization skills are essential for keeping track of belongings and managing daily routines 

effectively. Emotional regulation skills enable individuals to cope with stress and navigate difficult emotions. 

 

By acquiring these life skills, individuals with visual impairments can enhance their independence, confidence, 

and overall quality of life. Inclusive education plays a vital role in fostering the development of these skills by 

providing a supportive and inclusive learning environment. Through effective teaching strategies and the use of 

innovative tools and technologies, prospective teachers can empower individuals with visual impairments to 

acquire essential life skills and thrive in all aspects of life. 

 

 

2.2 Objective of the Study  

To find out the life skills of Prospective Teachers with Visual Impairment in Inclusive Classroom 

 

2.3 Hypothesis of the Study 

There exist significant differences in the life skills of prospective teachers with visual impairment in inclusive 

classroom 

2.4 Methodology 

An exploratory study is adopted in the present study. The WHO core life skills were tested with an interview 

schedule prepared by the researchers. Six Prospective teachers with visual impairment served as a sample for the 

study. 

 

3. FINDINGS OF THE STUDY 

The study explores the experiences of prospective teachers with visual impairment in inclusive classrooms. 

Through interviews and thematic analysis, it investigates their competencies in self-awareness, empathy, creative 

and critical thinking, problem-solving, decision-making, stress management, interpersonal relationships, and 

effective communication. These findings offer insights into the unique perspectives and skills of individuals 

navigating visual impairment within inclusive educational settings. 

 

Self-awareness 

Self-awareness is pivotal for prospective teachers with visual impairment, all prospective teachers with visual 

impairment recognize their strengths like passion for teaching and proficiency in assistive technologies, while 

acknowledging challenges such as accessing visual information. They emphasize creativity, adaptability, and 

collaboration in their teaching approach, leveraging auditory and tactile methods. Proactively pursuing self-

improvement through training and collaboration, they exhibit resilience in overcoming obstacles and advocating 

for inclusive practices. Their advocacy efforts contribute to a more inclusive learning environment, highlighting 

their commitment to inclusive education. Overall, self-awareness forms the bedrock of their professional identity, 

guiding their proactive pursuit of continuous improvement and advocacy for accessibility. 

Empathy  

Participants showed deep empathy for students with visual impairment and disabilities, recognizing their diverse 

needs. They advocated for inclusive environments, tailoring support through alternative materials and assistive 

technologies. Empathy drove their commitment to inclusion and equity, fostering positive relationships and 

promoting student agency. Prospective teachers demonstrated an understanding of students' perspectives, 

advocating for their rights and empowerment within the classroom and school community. Their empathetic 
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approach facilitated trust, communication, and collaboration, nurturing a supportive and inclusive learning 

environment. 

Creative Thinking 

Prospective teachers with visual impairment displayed challenges in creative thinking, adapting teaching methods 

and materials for diverse learners. They utilized sensory modalities like auditory and tactile approaches, alongside 

technology such as screen readers and accessible online platforms, to enhance engagement. Creating tactile 

diagrams, audio recordings, and digital presentations and accessibility is a big challenge for prospective teachers 

with visual impairment. They need training to implement innovative approaches  which foster student engagement 

through interactive activities and collaborative projects. Collaboration with colleagues and community partners 

will fuel their creativity, inspiring continuous improvement in teaching and learning within inclusive classrooms. 

 

Critical Thinking 

Prospective teachers with visual impairment also showed challenges in critical thinking, analyzing teaching 

strategies and classroom dynamics to enhance inclusivity. They faced problems in evaluated instructional 

approaches against educational objectives and student needs, proposing solutions for barriers to inclusivity. 

Relying on data and feedback, they need training to make evidence-based decisions and actively sought 

continuous improvement through reflection and professional development. The training in these areas will 

promote their proactive problem-solving approach and commitment to collaboration supported student success 

within inclusive classrooms. 

Problem-Solving 

Prospective teachers with visual impairment demonstrated challenge in problem-solving skills in inclusive 

classrooms. They faced problems in identifying challenges like  how to use inaccessible materials and act when 

thee is social exclusion, analyzing root causes to develop targeted solutions need to be trained. Creatively adapting 

teaching strategies and materials, they need to implement assistive technologies to enhance accessibility for all 

students. Training to collaborate with stakeholders, to proactively monitor and adjust interventions to ensure 

positive outcomes. Through reflection and feedback, they need training to continuously refine their problem-

solving approaches, promoting inclusivity and accessibility for all students within the classroom environment. 

 

Decision Making 

Prospective teachers with visual impairment displayed moderate level in decision-making skills, prioritizing 

inclusivity and accessibility. They considered individual student needs and collaborated with stakeholders to 

ensure equitable opportunities. Advocating for accommodations and policy changes, they aligned decisions with 

ethical principles and inclusive practices. Their student-centred approach and collaboration fostered a supportive 

learning environment, promoting accessibility and inclusivity within inclusive classrooms. 

Coping with Stress and Emotions 

Prospective teachers with visual impairment lack in navigating the stress and emotions in inclusive classrooms 

through resilience and self-care. Identifying stressors like workload demands and accessibility barriers, they need 

to  employ adaptive coping strategies including mindfulness and seeking support from networks. Maintaining a 

positive mindset, they embraced challenges as growth opportunities and engaged in self-reflection and advocacy 

for accommodations. These practices enabled them to effectively manage stress and emotions while maintaining 

effectiveness as educators within inclusive classrooms. 

Healthy Interpersonal Relationship  

Prospective teachers with visual impairment value healthy interpersonal relationships in inclusive classrooms. 

They prioritized building trust and rapport with students, and fostering inclusive and supportive environments. 

Open communication, active listening, and empathy were central to fostering positive connections. Collaborating 

with colleagues and engaging parents and communities supported student success. Conflict resolution skills 

enabled constructive resolution of conflicts, and maintaining positive relationships. Cultural competence and 

diversity were integral, as teachers celebrated unique identities and backgrounds. Overall, prospective teachers 

prioritized trust, collaboration, and cultural competence to establish healthy interpersonal relationships within 

inclusive classrooms. 

Effective communication  

Prospective teachers with visual impairment prioritized effective communication in inclusive classrooms, 

ensuring accessibility for all students. They utilized various modalities like verbal, written, and tactile formats to 

accommodate diverse needs. Adaptability in communication styles promoted understanding among students. 

Active listening and empathetic communication fostered positive relationships and student agency. Collaboration 

was facilitated through open dialogue and respectful communication with colleagues and families. Effective 

communication skills were crucial in conflict resolution and addressing concerns within the school community. 

Prospective teachers demonstrated clarity, adaptability, and empathy in their communication, promoting 

inclusivity and fostering a supportive classroom environment. 
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4. CONCLUSIONS  

The study highlights the multifaceted experiences and competencies in life skills among prospective teachers with 

visual impairment in inclusive classrooms. Through themes such as self-awareness, empathy, creative thinking, 

critical thinking, problem-solving, decision-making, coping with stress and emotions, healthy interpersonal 

relationships, and effective communication, it becomes evident that these individuals possess a rich skill set and 

a deep commitment to inclusive education in self awareness , empathy, building healthy relationships, and 

communication. Their self-awareness allows them to navigate their strengths and limitations effectively, while 

their empathy fosters a deep understanding of diverse student needs. They faced challenges in Creative and critical 

thinking skills focusing on the need for training to enable them to develop innovate teaching methods and evaluate 

their effectiveness, contributing to inclusive classroom environments.  

In conclusion, prospective teachers with visual impairment exhibit a remarkable range of competencies, grounded 

in self-awareness, empathy, building relationships and communication. Whereas they need training to develop 

creativity, critical thinking, problem-solving, decision-making, stress management. These findings underscore 

their pivotal role in advancing inclusive education and promoting life skills for exploring equitable opportunities 

for all students. 
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