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ABSTRACT 

 

This action research study aims to improve the reading comprehension of Grade 2 pupils at Bitan-agan Elementary 

School through differentiated instruction aligned with DepEd policies. The study involved 17 pupils, including 6 

struggling readers, with interventions implemented every quarter. The Comprehensive Reading & Learning 

Assessment (CRLA) was used to assess reading levels before and after the intervention. Differentiated instructional 

strategies, such as small group reading, guided reading, leveled reading materials, and phonics-based activities, were 

applied. The study sought to determine the effectiveness of differentiated instruction in improving reading 

comprehension, particularly among struggling readers, and to provide practical recommendations for teachers to 

address diverse reading needs in the classroom. 
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INTRODUCTION 

 

Reading comprehension is one of the most critical skills that elementary pupils need to develop because it serves as 

the foundation for learning across all subjects. Pupils who can understand and interpret text are more likely to succeed 

academically, demonstrate critical thinking, and develop a lifelong love for reading. For Grade 2 pupils, reading 

comprehension is particularly important as they transition from learning to read to reading to learn. At this stage, 

pupils are expected to read fluently, understand the meaning of texts, make inferences, and respond appropriately to 

what they have read. However, not all pupils acquire reading skills at the same pace. Some pupils demonstrate 

proficiency in decoding and understanding text, while others struggle with basic reading skills, which can affect their 

overall academic performance and self-confidence. 

At Bitan-agan Elementary School, the researcher observed a wide range of reading abilities among the 17 Grade 2 

pupils in the classroom. Based on the Comprehensive Reading & Learning Assessment (CRLA), 6 pupils were 

identified as struggling readers. These pupils face difficulties in decoding words, understanding the meaning of 

sentences, and answering comprehension questions accurately. Without appropriate intervention, these pupils may 

continue to lag behind, which can have long-term effects on their learning outcomes and motivation. 

To address this issue, the Department of Education (DepEd) recommends implementing strategies that cater to 

diverse learner needs. Among these strategies, Differentiated Instruction (DI) has been recognized as a highly 

effective approach. Differentiated instruction involves tailoring teaching methods, materials, and activities to match 

the varying readiness levels, learning styles, and interests of pupils. Through DI, teachers can provide scaffolded 

support to struggling readers while offering enrichment to more proficient readers. This approach aligns with DepEd’s 

goal of inclusive education, ensuring that all pupils, regardless of their abilities, receive instruction that meets their 

learning needs. 

In this study, differentiated instruction will be implemented using small group reading, guided reading, leveled 

reading materials, and phonics-based activities, which are in line with DepEd’s recommended reading interventions 

for early grade learners. The intervention will be carried out every quarter, allowing the teacher to monitor the 

progress of pupils continuously, provide timely feedback, and adjust instruction based on the learners’ needs. This 

action research seeks to determine the effectiveness of differentiated instruction in improving the reading 

comprehension of Grade 2 pupils, particularly those identified as struggling readers, while also fostering motivation, 

engagement, and confidence in reading. 

By conducting this study, the researcher aims not only to address the immediate reading difficulties of the pupils but 

also to provide practical strategies that can be used by other teachers in similar classrooms. Ultimately, this research 
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supports DepEd’s mandate to enhance literacy among early grade learners and contributes to the creation of an 

inclusive learning environment where every pupil has the opportunity to succeed. 

 

OBJECTIVES OF THE STUDY 

 

To improve the reading comprehension of Grade 2 pupils at Bitan-agan Elementary School through differentiated 

instruction aligned with DepEd policies. 

1. To assess the current reading comprehension levels of Grade 2 pupils using CRLA results. 

2. To implement differentiated instructional strategies tailored to the reading levels of each pupil. 

3. To evaluate the effectiveness of differentiated instruction in enhancing reading comprehension. 

4. To examine pupil engagement, participation, and motivation during differentiated instructional activities. 

 

FRAMEWORK 

 

This study adopts a cause-and-effect framework that illustrates the relationship between Differentiated Instruction 

(DI) as the independent variable and Reading Comprehension as the dependent variable. The intervention is 

grounded in Vygotsky’s Zone of Proximal Development (ZPD), which emphasizes that pupils learn best when 

instruction is scaffolded according to their readiness level, and Constructivist Theory, which highlights that learners 

actively construct knowledge through guided interaction and meaningful experiences. 

Differentiated instruction is designed to address the varying reading abilities of Grade 2 pupils. The 17 pupils in the 

class, including 6 struggling readers, are grouped based on their CRLA reading scores. DI strategies such as small 

group reading, guided reading, leveled reading materials, and phonics activities are employed. Through targeted 

instruction, pupils are expected to improve their decoding, comprehension, and fluency skills. Observation and 

assessment of pupil engagement and motivation provide qualitative data to complement CRLA pre-test and post-test 

results, allowing the researcher to determine the effectiveness of DI in improving reading comprehension. 

 

EDUCATIONAL FRAMEWORK FOR STUDENT IMPROVEMENT 

 

 

 
 

 

 

 

 

 

 

 

METHODOLOGY 

 

Research Design: 

This study uses a classroom-based action research design, involving cycles of pre-test → intervention → post-

test → reflection. The design allows the teacher-researcher to identify pupils’ needs, implement differentiated 

instruction, and evaluate progress. 

Participants: 

The participants are 17 Grade 2 pupils at Bitan-agan Elementary School, including 6 struggling readers, identified 

using CRLA. The participants were selected based on the class composition and reading assessment results. 

Research Locale: 

The study is conducted at Bitan-agan Elementary School, San Francisco, Agusan del Sur, a public school under 

the DepEd system. 

Data Gathering Procedure: 

1. Pre-test: Administer CRLA to identify pupils’ reading levels. 

2. Intervention: Implement differentiated instruction every quarter: 

o Small group reading tailored to reading levels 

o Guided reading sessions 

o Leveled reading materials appropriate to each pupil’s ability 

o Phonics-based activities for struggling readers 

3. Post-test: Re-administer CRLA to measure improvement in reading comprehension. 

4. Observation: Monitor pupil engagement, participation, and motivation during the intervention. 

Data Analysis: 

• Quantitative: Compare pre-test and post-test CRLA scores using mean scores to determine improvement. 

• Qualitative: Observation notes analyzed for recurring patterns in pupil engagement, participation, and 

motivation. 
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RESULTS AND DISCUSSION 

 

The CRLA post-test scores indicated a significant improvement in reading comprehension across the class. Struggling 

readers showed notable gains in decoding, understanding, and responding to texts. Pupils demonstrated increased 

confidence and participation during reading activities. 

Themes from Observations: 

1. Theme1 – Enhanced Reading Skills 

Pupils showed improvement in decoding and comprehension after small group and guided reading sessions. 

Struggling readers gradually gained confidence in reading aloud and answering comprehension questions. 

2. Theme2 – Engagement and Motivation 

Pupils displayed high levels of engagement when reading materials were leveled according to their 

abilities. Use of interactive reading activities and phonics games increased motivation, particularly among 

struggling readers. 

3. Theme 3 – Positive Classroom Environment 

Differentiated instruction fostered a supportive environment where pupils helped each other, shared ideas, 

and celebrated reading successes. This collaborative atmosphere encouraged all pupils to participate 

actively. 

4. Theme 4 – Teacher Responsiveness 

The teacher was able to adjust instruction based on individual pupil needs, providing additional scaffolding 

where necessary. This responsiveness contributed to overall improvement in reading comprehension. 

 

The findings support previous studies showing that differentiated instruction improves reading comprehension 

in early grades (Tomlinson, 2014; DepEd ECARP, 2023). Pupils benefited from tailored instruction that 

matched their reading levels, and struggling readers received targeted support that helped them catch up with 

their peers. Observation of engagement and motivation further supports the effectiveness of DI as a strategy to 

address diverse learning needs. 

 

 

CONCLUSION 

 

Differentiated instruction was effective in enhancing the reading comprehension of Grade 2 pupils at Bitan-agan 

Elementary School. The intervention improved decoding, comprehension, and fluency skills, particularly for 

struggling readers. Pupils were more engaged, motivated, and confident in their reading abilities. This study 

demonstrates that DI, aligned with DepEd policies and supported by CRLA assessment, is a practical and effective 

approach for addressing diverse reading needs in early grades. 

 

ETHICAL STATEMENT 

 

This research adheres to ethical guidelines in education research. Participation was voluntary, and informed consent 

was obtained from pupils’ parents or guardians. Pupils’ identities and results were kept confidential, and data were 

used solely for research purposes. Pupils had the right to withdraw at any time without any consequences. 

 

TRANSLATIONAL RESEARCH 

 

The results of this study have practical applications for teachers and school administrators: 

1. Teachers: Can implement DI strategies to address individual reading needs, improve engagement, and foster 

a positive learning environment. 

2. School Administration: Can support reading programs by providing leveled reading materials and training 

teachers in differentiated instruction. 

3. DepEd / Policy Makers: The findings provide evidence for the effectiveness of DI and can inform reading 

programs and interventions in other public elementary schools. 
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