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ABSTRACT

This study aims to explore the use of collaborative learning as a teaching strategy in teaching the 3rd quarter
modules in English 10 and to compare it to the traditional way of teaching. This study was conducted at Monkayo
National High School at Magysaysay Street, Poblacion, Monkayo Davao de Oro, wherein the grade 10 students
were the subjects of the study. Two groups, the control, and the experimental group, were subjected to comparison.
The control group used the traditional way of teaching the 3rd quarter modules in English 10, while the
experimental group was taught using collaborative learning in teaching the 3rd quarter modules in English 10.
Collaborative learning is a process whereby a group of learners acquires knowledge from one another by working
together to solve a certain problem, complete a given task, create a product, or share individual perspectives. This
study is a quasi-experiment pretest-posttest nonequivalent group design, where each group was given a pretest and
posttest to determine the impact of the intervention on the development of the learner's academic performance
before and after the intervention was conducted. The result of the study shows that there is no significant difference
be between the control group and the experimental group. However, it is visible in the mean scores of the two group
that the experimental group is slightly greater than the control group's mean score, which means that it is an
effective teaching strategy to improve the learners' academic performance in Grade 10. This study's findings would
benefit the students, teachers, school administrators, and future researchers by allowing them to use the information
to address the issue of academic performance.

Keywords: - Collaborative Leaning, Traditional Way of Teaching, Teaching Strategies, Quasi-Experiment
Design

1. INTRODUCTION

The English language is rooted in the long history of the Philippines. The Thomasites were the volunteered
American soldiers who became the first English teacher of the Filipinos. From the American colonization up to the
present, Filipinos have been using English as a secondary language for communication. It became one of our official
languages in the Philippines (Salazar, 2022). However, many learners were struggling to read and comprehend a
written text and using the English language as a medium in communication. According to Ryan (2022), the
Philippines English proficiency level is one of the lowest level in Asia.

In Indonesia, a study by Mukarromah (2022) at Universitas Islam Malang (Islamic University of Malang)
aimed to discover the students' difficulties in learning English. The study showed that students encounter both
psychological and linguistic obstacles. Psychological challenges encompass anxiety, difficulty maintaining focus,
and lack of concentration. Linguistic hurdles involve limited vocabulary, mispronunciation, and insufficient grasp of
grammar principles.

In Region three of the Philippines, Separa et al. (2020) conducted a study at the Polytechnic University of
the Philippines Bataan about the difficulties of English as a Secondary language (ESL) learners. The study findings
indicated that the challenges in English speaking proficiency arise from factors such as speaking skills, time
constraints, and pressure from the influential people, and society.

21285 ijariie.com 1733



Vol-9 Issue-4 2023 IJARIIE-ISSN(O)-2395-4396

Most learners do not like the English subject because nowadays, learners are struggling to use the English
language as a medium in communication, and some learners are having difficulties reading and comprehending the
text. This study aims to explore the use of collaborative learning as a teaching strategy in teaching the 3rd quarter
modules in English 10 and to compare it to the traditional way of teaching.

Collaborative learning is a term used to denote a variety of educational approaches involving a combined
intellectual effort by either students or both students and teachers. Typically, this collaborative endeavor entails
students actively collaborating in small groups comprising two or more individuals as they collaboratively seek
comprehension, solutions, or significance (Smith & MacGregor, 2009).

Furthermore, according to Laal and Laal (2012); Lew (2020), the theory of collaborative learning embodies
a mechanism in which a collective of individuals, either as a group or multiple groups, engage in a collaborative
endeavor to acquire knowledge from one another. This collaborative effort encompasses problem-solving, task
completion, product creation, and exchanging one's thoughts and perspectives. Collaborative learning theory is
based on the work of Lev Vygotsky’s social development theory and zone of proximal development. Vygotsky's
work emphasized the significance of communication and social interaction in learning. Moreover, collaborative
learning is group-structured, wherein students collectively assemble to organize and distribute tasks among
themselves. Each student assumes individual responsibility for their own assigned work while also taking collective
responsibility for the overall progress and outcomes of the team. (Lew, 2020).

In addition, collaboration is a way of interaction and personal attitude where individuals are accountable for
their peers' actions, learning, personal capabilities, and contributions (Chandra, 2015). Nguyen (2020) added that
collaborative learning generally refers to students' joint efforts to construct knowledge and attain shared learning
objectives, which scholars have recognized as an auspicious pedagogical approach in higher education. This
instructional approach exhibits favorable outcomes for students, including heightened academic accomplishments,
enhanced aptitude for knowledge transfer across diverse contexts, and the capacity to generate novel ideas.

Effective collaboration requires an environment that promotes positive interdependence and facilitates each
group member's contribution. One way of enhancing collaborative learning is to structure student interaction
through scripting (Morris et al., 2010). An extensive body of existing empirical research confirms that scripting of
collaborative learning facilitates interaction (Weinberger et al., 2010), knowledge construction (Buder & Bodemer,
2008), and awareness of both social and cognitive learning activities (Phielix et al., 2011).

To succeed in their collaboration, learners need to focus on task-related and cognition-focused interactions
for task completion while maintaining positive socio-emotional interactions relevant to self-expression (Kreijns et
al., 2003). Kwon et al. (2014) found that positive socio-emotional interactions were associated with intensive
collaboration, while collaborative learning remained dormant among groups exhibiting little socio-emotional
interaction. Furthermore, Jarveld et al. (2016) noted that socio-emotional interaction between the participating
students increased in the early phases of collaborative learning.

According to Yasmin and Naseem (2019), collaborative learning promotes active learning, student
empowerment, and cognitive enhancement as students construct knowledge collaboratively. In addition, Several
meta-analyses show that students working in small groups indeed achieve higher learning outcomes than students
working on a task individually, like increased learning gains and increased performance on standardized or teacher-
made tests (Rohrbeck et al., 2003; Roseth et al., 2008; Kyndt et al., 2014; Chen et al., 2018;).

While students collaborate, teachers must monitor which problems students encounter and intervene when
necessary (Van de Pol et al., 2015). In collaborative learning, the role of the teachers is to orient students to the
principles involved in collaborative learning by guiding the latter on how to work in groups, express ideas, and seek
assistance from each other to facilitate themselves to produce new ways of thinking and doing tasks and thereby
play a constructive role in learners autonomy development (Gillies, 2006).

Many researchers are interested in studying the effect of the collaborative learning approach. One is the

study of Arta (2018) in Australia, which is about the collaborative learning approach as one suitable solution to
solve the obstacles of sharpening English speaking skills due to its benefits. The study results show that there are
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three main benefits of CLA, whose implementation can reduce language anxiety, raise students’ participation, and
increase students’ self-confidence. Next, the study conducted by Fatimah (2019) about collaborative learning in
Malaysia. The study's findings show that these collaborative learning activities have shown positive major impacts,
two of which are students’ increased engagement and decreased speaking anxiety.

Another study was conducted at Bangkok University by Pattanpichet (2011) to investigate the effects of
using collaborative learning to enhance students speaking achievement in English. The findings reveal the
improvement in the students speaking performance and positive feedback from the students on the use of
collaborative learning activities. Moreover, according to Chen (2018), through collaborative learning, the students
quickly realize that they can solve problems as a group that they would not be able to solve as individuals. Students
were satisfied by peer coaching and peer review. Students worked together and brought effective strategies into the
classroom activity. Moreover, collaborative learning can ignite opportunities for changing traditional teaching and
learning practices where both teachers and students take different roles, thus balancing classroom relations and
interaction among participants and promoting students' empowerment (Contreras Ledn & Chapetdén Castro, 2017).
Additionally, according to Judy Shih (2021), collaborative learning is more emotionally supportive to the learner,
which brings more benefits in assisting their learning.

1.1 Research Problem

1. What is students' academic performance in English as reflected in their pretest and posttest scores?

2. Isthere a significant difference in the academic performance between the experimental and control group
before and after the experiment, as reflected in their pretest and posttest scores?

3. s there a significant difference in academic performance between the experimental and control group, as
reflected in the posttest scores?

4. Which teaching strategy, collaborative learning or traditional way of teaching, is best used in teaching
English to Grade 10 students?

1.2 Null Hypothesis
With the problem stated in the study, the following null hypotheses would be tested at a 0.05 level of
significance:
Ho; There is no significant difference between the mean scores of the pretest and posttest of the Grade-10
students taught using the traditional way of teaching English.
Ho, There is no significant difference between the mean scores of the pretest and posttest of the Grade-10
students taught using collaborative learning as a teaching strategy in teaching English.
Ho; There is no significant difference between the students taught using the traditional way of teaching and
those taught using the collaborative learning strategy.

2. METHODOLOGY

2.1 Research Design

This study was a quasi-experiment pretest-posttest nonequivalent group design served as an empirical study
investigating an intervention's causal influence on the target population. This design typically enabled the researcher
to regulate the allocation of participants to the treatment condition, albeit through a criterion other than random
assignment (Dinardo, 2010). The treatment group was given a pretest, received treatment, and then was given a
posttest. However, at the same time, a nonequivalent control group was also given a pretest and posttest exam but
did not received the treatment.

2.2 Research Subjects

The subjects of this research were the two sections in the Grade-10 Level of Monkayo National High
School, where each section consisted of 39 learners. The subjects of this study were selected through a universal
sampling technique. All selected respondents were enrolled in the school year 2022-2023. One of the two sections in
the Grade-10 Level was the experimental group which received the treatment using collaborative learning as a
strategy in teaching 3rd quarter modules in English, and the other one was the control group which was taught using
the traditional way of teaching and did not receive any treatment of the experiment. Both groups were composed of
39 grade 10 students.
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2.3 Data Collection Procedure

The researcher was responsible for all verifications and confidential information gathered from this study.
The researcher would also be the one to work on all the processes of this research, specifically on the following:
research design, statistical treatment, selection of the respondents, saving data, and analysis. To facilitate the
conduct of the study, the researcher did the following: First, the researcher submitted a written permission that was
approved by the Schools’ Division Superintendent of Davao de Oro and then to the School Principal of Monkayo
National High School, Purok 3 Magsaysay Street, Poblacion, Monkayo, Davao de Oro. Second, the researcher
would coordinate with the English coordinator and other English teachers to implement the intervention. Third, in
the session, the researcher used collaborative learning as a strategy in teaching the 3rd quarter modules in English to
the experimental group, while the control group would be taught in the traditional way of teaching. And lastly, after
conducting the intervention, the experimental group and the control underwent a posttest to determine if the
intervention in the experimental group brought about any change.

2.4 Statistical Treatment of Data

The following statistical tools were used in this research to test the formulated null hypothesis:

1. Mean. This would be used to measure students' academic performance in English as reflected in their
pretest and posttest scores. It would answer problem 1.

2. Paired T-test. This would be used to test the significant difference between the experimental and control
groups' pretest and posttest mean scores. it would answer problems 2 and 3.

3. Independent T-test. This would be used to test the significant difference between the experimental and
control groups' posttest mean scores. It would answer problem 4.

3. RESULT AND DISCUSSION

Table - 1: Competency Level of the Pretest Scores of Control and Experimental Group

Pre-test No. of Students Mean Class Proficiency Competency level
Group A (Control) 39 14 35% Low
Group B (Experimental) 39 14.9 37.25% Low

Table 1 shows the class proficiency of the control group is 35% means that the competency level of the
learner is low, which implies that the academic performance is low. The experimental group is 37.25%, which
means that the learners' competency level is low, implying that their academic performance is low. This result
indicates that before the intervention was conducted, both the control and experimental group lacked background
knowledge about the 3rd quarter module in English 10 since both got a low level of competency. Pan and Sana
(2021) supported the results of the study since pretest allows teacher to identify gaps in learners understanding and
provide targeted instruction based on the results, and also it helps teachers to track the progress of their students over
time and make sure they are on the right track. Furthermore, James and Storm (2019) added that Pretesting is an
integral part of the learning process as it helps educators assess their students' knowledge and skills.

Table - 2: Competency Level of the Posttest Scores of Control and Experimental Group

POSTTEST No. of Students Mean Class Proficiency Competency level
Group A (Control) 39 20 50% Average
Group B (Experimental) 39 22 55% Average

Table 2 shows the class proficiency of the control group is 50% which means that the competency level of
the learner is average; this implies that the academic performance of the learners is good, and the experimental
group is 55% which also means that the competency level of the learner is average which also implies that the
academic performance of the learners is good. This data indicates that after conducting the intervention, both the
control and experimental group improved their competency level from low to average; therefore, Grade 10 learners
truly learned from the discussion of the 3rd quarter modules in English 10 since there is improvement in their
competency level before and after conducting the intervention. In support to the result of the study Armstrong
(2020) and Baker (2023) stated that every teaching strategy is effective and it can create a supportive and engaging
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learning environment that encourages students to reach their full potential. Alam (2023) added that different
teaching strategies have a positive impact on student learning outcomes in different learning environments.

Table - 3: Comparison of the Pretest and Posttest of the Control Group

Control Group Mean t-value p-value Remarks
pretest 14 -5.490 0.000 Significant
posttest 20

Table 3 shows the result of the paired t-test that the p-value is 0.000, which is less than the significance
level, 0.05. Therefore, the null hypothesis was rejected since the p-value is less than 0.05, meaning there is a
significant difference between the mean scores of the pretest and the posttest of the Grade-10 students who were
taught using the traditional way of teaching the English subject. This result indicates that learners who were taught
using the traditional way of teaching the 3rd quarter modules in English 10 genuinely learned from the discussion
since there is an improvement in their mean score from the pretest to posttest. This result is supported by the idea of
Todorovic (2020) that this teaching method has advantages, such as providing structure and effectively allowing
teachers to convey their knowledge. Moreover, according to Graphy (2022), Traditional teaching methods focused
on the teacher as the only source of information in the classroom.

Table - 4: Comparison of the Pretest and Posttest of the Experimental Group

Experimental Group Mean t-value p-value Remarks
pretest 14.9 -11.647 0.000 Significant
posttest 22

Table 4 shows the result of the paired t-test that the p-value is 0.000, which is less than the significance
level, 0.05. Therefore, the null hypothesis was rejected since the p-value is less than 0.05, meaning there is a
significant difference between the mean scores of the pretest and the posttest of the Grade-10 students who were
taught using collaborative learning as a teaching strategy in teaching the English subject. This results indicates that
collaborative learning is an effective teaching strategy to improve the learning of the learners in the English subject
since that there is an improvement in the mean score in the pretest and posttest of the learners who were taught using
collaborative learning as a strategy in teaching the 3rd quarter modules in English 10 since there is an increase in the
mean score of pretest and posttest form 14.9 to 22. Qureshi et al. (2021) supported the result of this study that
Collaborative learning effectively engages students in the classroom. It encourages students to work together, share
ideas and resources, and build on each other’s knowledge. In addition, Collaborative learning has encouraging
effects in enhancing students’ knowledge, competence, satisfaction, and problem-solving skills (Mannistd et al.,
2020).

Table - 5: Comparison of the Academic Performance of the Control Group and Experimental Group

Post-test Mean t-value p-value Remarks
Control 20 1.521 0.132 Not Significant
Experimental 22

Table 5 shows the result of the independent t-test wherein the p-value is 0.132, which is greater than 0.05.
Therefore, the null hypothesis was accepted since the p-value is greater than 0.05, indicating that there is no
significant difference between the students who are taught using the traditional way of teaching and the students
who are taught using the collaborative learning strategy. However, the mean score of the control and experimental
group in table 5 shows that there is a slightly difference between the control group and experimental group since the
mean score of the control group is 20 and the experimental group is 22. This result indicates that collaborative
learning as a teaching strategy is slight better compare to the traditional way of teaching the 3rd quarter modules in
English 10. Alam (2023) supported the study's results that different teaching strategies positively impact student
learning outcomes in different learning environments. However, the effectiveness of each theory may depend on the
specific context in which it is being applied. Zhou et al. (2019) added that although students have some difficulties,
they gain much in collaborative learning. Moreover, collaborative learning fosters responsibility, motivation,
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confidence, skills, and a positive interdependence among learners and provides learners with an opportunity to learn
from each other (Yasmin & Naseem, 2019).

4. CONCLUSION

Based on the results of the study shows that both collaborative learning and the traditional way of teaching
were effective teaching strategies in teaching 3rd quarter modules in English 10 since it can be seen in Table 3 and
Table 4 that there is an improvement in the competency level of the learners before and after the study was
conducted. Although, based on the result in Table 5, there is no significant difference between the control group and
the experimental group however based on the mean score in the posttest in Table 5 shows that there is a slight
difference between the mean score of the control and experimental group which means that collaborative learning is
slightly better compared to the traditional way of teaching in improving the learning of the learners in the English
subject. Therefore, this study proves that collaborative learning is a slightly more effective teaching strategy in
teaching the 3rd quarter modules in English 10 compared to the traditional way of teaching.

4.1 Implications of Future Research.
Based on the conclusions derived from the findings of the study, the following recommendations are
hereby presented:

1. Teachers, especially English teachers, can utilize the information from this study to reevaluate their teaching
strategies to meet the needs of their students and create learning activities that are interesting, meaningful,
and applicable to their students' daily lives.

2. The school administrator should encourage and support their teachers to explore different teaching strategies
and consider collaborative learning as a teaching strategy to address the learning needs of the students.

3. The use of collaborative learning as a teaching strategy is recommended for the future researcher to further
study its impact on the students to collaborate with the other learners in the learning process
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